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Summary. The article has proposed a brief analysis of
key notions about English for Specific Purposes (ESP) and
examined major ideas and basic concepts that currently in-
fluence ESP. Our scientific research has provided the defi-
nitions and the distinction between General English (GE)
and English for Specific Purposes, as well as the differences
of ESP types. As a specific approach to language teaching,
ESP requires that all decisions as to content and method be
based on the learner’s goals for learning. English for Specif-
ic Purposes is considered in this study as a learner-centered
approach that emphasizes the importance of creating learn-
ing opportunities that improve students’ learning. This work
also reviews the theoretical background concerning the Com-
municative Approach to foreign language teaching. Such an
approach focuses less on the formal structures, but more on
the functional aspects of language, or the use of language in
everyday situations.
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Statement of the research problem. With the development of
market relations in Ukraine, establishing new international contacts
and implementation of a broad exchange of experts, mastering for-
eign languages has become one of the most important requirements
that directly affect the professional activity of future specialists.
Increasing demands for the level of language competence of pro-
fessionals have been caused by the deployment of innovative pro-
cesses in society that are associated with the formation and training
of specialists of a new type. In recent years, the efforts of scientists,
educators have been aimed at finding such universal methods of for-
eign language teaching that allow reaching a higher level of training
by integration of language and professional spheres.

The teaching of English as an international language (EIL) can-
not remain insulated and isolated from globalization’s impact on
the formation of individual identities of English language learners,
teachers, and teacher educators around the world [16, p. 9]. There is
no longer a one-size-fits-all form of English. The different purposes
of learning English must consist of different language programs,
where learners can choose the one that is most favourable accord-
ing to their academic or occupational needs [2, p. 8]. Today, the
great economic and trade globalization and the continuing rise of
international communication in several fields have given birth to
the serious needs for teaching and learning English for Specific Pur-
poses. Communication across global and multinational companies
requires competence in particular skills, like for example, negotia-
tions, team work, oral presentation, report writing, decision making
and so forth. These aptitudes are of paramount importance in the
real life situations [3, p. 400].

The aim of the article is to highlight some of the main issues
involved in “English for Specific purposes” (ESP), to define its

types and typical features, and to present a theoretical overview of
the important notions of ESP as a learner-centered approach.

Results. The field of English for Specific Purposes, which ad-
dresses the communicative needs and practices of particular profes-
sional or occupational groups, has developed rapidly in the past for-
ty years to become a major force in English language teaching and
research [13, p. 379]. By the term English for Specific (or Special,
Specified, Specifiable) Purposes is meant that type of “language
learning which has its focus on all aspects of language pertaining to
a particular field of human activity” [21]. The phrase “specific” in
ESP explains the precise objective of learning English [12, p. 67].
“The ‘P’ in ESP is often a professional purpose — a given skill set
that learners presently require in their task or will require in their
careers” [8, p. 6].

There is no universally accepted definition of this term, howev-
er most of researchers have common opinion that special language
can’t exist separately from common language but fully interacts
with it as its component. Mackay and Mountford define ESP as “the
teaching of English for a clearly utilitarian purpose” [17, p. 2]. Ac-
cording to Dudley-Evans and St. John [9], ESP has been considered
distinct from English language teaching. McDonough came to the
conclusion that “ESP should be taken as an instructional activity
which has its own emphases and range of activities which are not
totally different from other areas of language teaching” [19]. Belch-
er states that “ESP now encompasses an ever-diversifying and ex-
panding range of purposes” [5, p. 134]. In the past, the teaching
of ESP was primarily concerned with the linguistic aspects of the
language. Now, it has shifted towards developing communication
skills and learning is very much directed by specific learner’s needs
for mastering the language [12, p. 18].

It has been generally agreed by scholars that ESP is contrasted
with EGP, or English for General Purposes. Unlike EGP, ESP is
taught for specialized learners with some specific vocational and
educational purpose in mind. ESP is learning and learner oriented,
with a conception and preference for communicative competence.
Defined to meet the specific needs of the learners, ESP makes use of
methodology and the activities of the discipline it serves by focus-
ing on the language appropriate to these activities [10].

The demand for ESP has led some higher education authorities
and administrators in many countries to claim that ESP should re-
place EGP, the long-existing practice of English language teaching
in many universities, and thus become the mainstream of college
English education. ESP courses differ from General English be-
cause they broaden one’s knowledge about specific subject matter,
by offering intensively specialized vocabulary that in turn prepares
learners to use the language in their future professions [6, p. 41].
The teachers teaching general English aim at giving the learners a
course that may satisfy their urge to know and to understand certain
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language but when it comes to ESP, teachers give more importance
to needs analysis and material writers think very carefully about the
goals of the learner [1, p.115].

Some researches debate that ESP should be considered as a
part of EAP (English for Academic Purposes). According to Jordan,
ESP covers two main categories: English for Academic Purposes
and English for Occupational / Vocational / Professional purposes
(EOP) [15]. Unlike general courses that tend to teach conversational
and social English, EAP courses consider teaching more formal and
academic English [1, p 117]. On the other hand, EOP equips learn-
ers with the English necessary in occupational contexts. English for
Business Purposes (EBP) is a language related to the international
trade. It is a specialist field within English language learning and
teaching. A great deal of the English communication that occurs
within business sectors throughout the world occurs among non-na-
tive English speakers. In situations such as these, the aim of the
exercise is competent and effective communication [14].

There is no doubt that communication is considered to be the
important language skill in the teaching and learning process. The
process of foreign language communication is a complex and mul-
tidimensional phenomenon. The participation in this process of
communication requires definite communicative competence, or
knowledge of communicative behaviour. In modern linguistics the
“communicative competence” is understood as mastering linguistic
competence that is a certain sum of data of language material, abili-
ty to correlate language means with the objectives and conditions of
communication, and the ability to organize speech communication
taking into account social norms of behaviour and communicative
expediency of the statement.

The Communicative Approach to foreign or second language
teaching, also known as Communicative Language Teaching (CLT)
[20] is aimed to develop the students’ ability to use virtually real
language. It was designed not for teaching language means’ manip-
ulation, but to correlate consciously linguistic structures with their
communicative functions. “One of the central pillars of the com-
municative approach is learnercentredness, which (coupled with
learner needs) is identified by Underhill as one of ten key trends in
English Language Teaching (ELT)” [11].

Researchers concentrate their attention generally on separate
aspects of the problem of educational communication. The Com-
municative Approach as a subject of study is analyzed mostly in
the context of language learning as a learning process approach to
the real communication process. The wide acceptance of the Com-
municative Approach and the relatively varied way in which it is
interpreted and applied can be attributed to the fact that practitioners
from different educational traditions can identify with it, and conse-
quently interpret it in different ways [20, p. 157].

ESP is a learner-centered approach that emphasizes the im-
portance of creating learning opportunities that improve students’
learning. Its starting point is that language is for communication and
its goal is to develop learners’ communicative competence. This ap-
proach does not neglect the structural pattern but teaches grammar
implicitly so that students can focus on the content rather than the
meaning of single words [7, p. 130].

A learner-centered approach promotes the importance of what
students are learning and assists them in making use of the Eng-
lish they are aware of, in order to learn even more English — be-
cause their interest in their field will motivate them to interact with
speakers and texts [2, p. 45]. Hutchinson and Waters refer to ESP
as “an approach to language teaching in which all decisions as to

content and method are based on the learner’s reason for learning”
[12, p. 19]. ESP students are often mature people who already have
some association with the language and are now learning it in more
depth to use it in professional communication and to achieve certain
job-related functions.

It is its interdisciplinarity, an openness to the approaches and in-
sights of other fields, which helps distinguish ESP and underlies its
understandings and practices. [13, p. 380]. Hylan draws attention to
five aspects of ESP characterization: () the study of communication
rather than language, (b) the role of teacher as researcher, (c) the im-
portance of collaborative pedagogies, (d) the centrality of language
variation, and (¢) the view that language represents broader social
practices [13, p. 386]. The researcher emphasizes that “ESP practi-
tioners now address wider communicative skills in their teaching.
To understand language and the functions it performs for people, we
have to appreciate how it is used within particular contexts, identify-
ing the purposes and participants that are integral to the construction
of particular communicative processes and products” [13, p. 386].

In learner-centered teaching, attention is given not only to
what the student is learning, but how the student is learning and
whether the student is able to retain and apply this knowledge [4].
In learner-centered approaches, the emphasis shifts from what the
instructor does to what the students do to learn, and the role of the
instructor is shifted from a giver of information to a facilitator of
student learning [18]. The trend of communicative approach in ed-
ucation provided a further pressure for educators to change their
methods. The communicative approach holds the notion that active
learning is more effective than passive learning [7, p. 128]. With the
widespread of the learner-centered approach as a communicative
learning method, much attention has been paid to design ESP course
materials that can prepare students for professional communication
[7, p. 126]. ESP instructors have to take into account the students’
goals and objectives when conceptualizing the content of the
course. Including students in making decisions about course content
inspired students to take more responsibility for their choice, which
inspired them to be creative.

Conclusions. To sum up, the goal of ESP is to provide English
language training to individuals while entering specific academic or
professional contexts. English for Specific Purposes is an approach
to teaching English language which is concerned to give learners
every opportunity to engage in real or simulated activities that re-
quire them to use the language. The Communicative Approach, as
a learner-centered approach, capitalizes on the interests and needs
of the learner. This approach emphasizes interaction as both the
means and the ultimate goal of learning a language. The results of
this work indicate that the ESP approach derived from the need to
use language as a tool in facilitating success in professional life has
had the influence on English teaching in general.
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Hotenxo JI. O. KomyHikaTuBHIN miaxix 10 BUK/JIagaH-
HSl aHIUTilicbKOI MOBH 3a NpogeciiiHUM cpsIMyBaHHSAM

AHoTauig. Y CTarTi 3anIpONOHOBAaHO KOPOTKHW aHaii3
KIIIOUOBHX IMOHSATH aHIIIICbKOT MOBH 3a MpoQeciiftHuM cripsi-
myBaHHsIM (AMIIC) Ta po3misiHyTO OCHOBHI inei i 6a30Bi
KoHIenii, axi BrmBaroTs Ha AMIIC. Hagano Bu3HaueHHS
1 BIAMIHHICTh MDK 3arajbHOIO aHIVIIHCHKOK MOBOIO 1 aHIIIIi-
CHKOIO MOBOIO 32 IPOQECIHHUM CIIPSIMYBaHHSM, a TAKOXK PO3-
pizHenHs tuniB AMIIC. fIk KOHKpEeTHUH MiJXiJ 0 HaBYaHHS
MOBH aHIJIIiCbKa 3a MPOQECIHHUM CIIPSIMYyBaHHSIM BHMarae,
o6 yci pillieHHs MO0 3MICTy 1 croco0y IpyHTYBajHCs Ha
PO3YMiHHI TOTO, XTO HABYAETHCS, METH HABUAHHS. AHITIHChKA
MOBa 3a Mpo(eciiHUM CHPSIMYBaHHIM PO3IVISIAETHCS Y 1IBO-
My JOCIHI/DKEHHI SIK OCOOMCTICHO OPi€HTOBAHUH MiAXiA, SKHH
iJIKPECIIIOE BaXJINBICTh CTBOPEHHS OCBITHIX MOXJIMBOCTEH,
IO MOKPANTyIOTh HABYAHHS CTYIeHTiB. L[ poboTa Takox po3-
IJIS1JIa€ TEOPETUYHI OCHOBH IL0/I0 KOMYHIKaTUBHOTO HiJXOTY
JI0 HaBUAHHS 1HO3eMHUX MOB. Takuii MiaXiJ Opi€HTOBaHUIT HE
CTUIbKU Ha (popMalibHI CTPYKTYPH, CKIIbKM Ha (DYHKIIIOHAIb-
Hi acreKTH MOBH ab0 BUKOPHUCTAHHS MOBH y MOBCSAKICHHUX
CUTYaIlisX.

KorouoBi ciioBa: croikyBaHHS, OCOOUCTICHO Opi€HTOBa-
HUI MiXi], aHDTidChbKa MOBa 3a MPO(eCiiHUM CIPSIMYBaHHSIM.

IHorenko JI. A. KoMMyHHKAaTHBHBII MOAX0 K Mpenoaa-
BaHMIO AHIVIMIICKOTO SI3bIKA /IUIsl MpogecCHOHATbHBIX Leseil

AnHoTtanus. B cratbe npeiokeH KpaTkuii aHan3 KITro4e-
BBIX TIOHSTHH aHDJIMHICKOTO Uit PO(ECCHOHANBHBIX LeNeH U
PacCMOTPEHBI OCHOBHBIC HJICH U 0a30BbIC KOHIICIIIINH, KOTOPHIC
Ha HEro BIUSIOT. B Hamem Hay4HOM HCCIIEIOBAHUM IIPECTaB-
JICHBI OTIPEJICIICHUS ¥ PA3JINYME MEX/Ty OOLIMM aHIIIMACKUM M
AHIIMHACKUM JUTsl TIPO(ECCHOHANBHBIX LIENICH, a TaKKe pas3iiu-
YHe TUNOB aHNIUHCKOTo UL IpodeCCHOHANbHBIX Lienel. B ka-
YeCTBE KOHKPETHOTO TOIX0/Ia K O0YUYCHHUIO S3bIKA aHTITMACKHUIA
JUTst TpOo(heCCHOHANBHBIX LieNiel TpeOyeT, YTOObI BCEe PEIICHUS
OTHOCHUTEJIFHO COJIEPIKaHKs U CIIOCO0a OCHOBBIBAIMCH HA T10-
HUMaHHHU yYallerocs nejid O0ydeHUs. AHIIMACKUNA SI3bIK JUIS
podeCcCHOHANBHBIX 1IeJIel pacCMaTpUBAETCsl B UCCIIEI0BAHUU
KaK JJMYHOCTHO OPHUEHTUPOBAHHBIN MOAXOJ, KOTOPBIN TOm4ep-
KHBaeT BA)KHOCTH CO3/IaHUsI 00pa30BaTEIbHBIX BO3MOKHOCTEH,
KOTOpBIE CIIOCOOCTBYIOT YIYYIICHHIO OOYYEHHS CTYICHTOB.
Ora paboTa TakkKe pacCMaTPUBACT TEOPETUUYCCKHUE OCHOBBI
KOMMYHHKaTHBHOTO MOAX0Ja K 00y4eHHIO MHOCTPAHHBIM SI3bI-
kaM. Takoi MOIX0x OPUEHTHPOBAH HE CTOIBKO Ha (hOpMajbHbIE
CTPYKTYPBI, CKOJIbKO Ha (D)YyHKIIMOHAIILHBIC ACTICKTHI SI3bIKA HJIH
HCIIONIb30BAHUS S13bIKA B TOBCEJHEBHBIX CUTYaLIUX.

KoaroueBble ciioBa: o0lieHHE, JTUYHOCTHO OPHEHTHPOBAH-
HBIH TIOJIXO/T, aHITIMACKUI SI3BIK JIS IPO(ECCHOHAITBHBIX IIEIICH.




