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TEACHING ENGLISH TO MUSIC MAJORS

Summary. The article deals with the problem of teaching
English to music majors. Types of activities as to basic skills:
reading, listening, speaking and writing, monologic and dia-
logic speech development, the usage of innovative technolo-
gies in the teaching process are singled out.
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The would-be musicians are in great need of thorough knowl-
edge of English. In the course of centuries lyrical bards performed
not only aesthetic but educational functions, too. They sang in dif-
ferent languages to different peoples at different places. Through
translations they acquainted the audiences with the masterpieces of
music such as operas, recitals and national folklore. And more valu-
able and more interesting still is the performance in the language of
the original. Music majors have always had good ear for intonation
and were in a way much more attentive to modulations of rthythm,
syntagms devision, rising and falling tones as well as fall-rise while
reading individually or in chorus in class. While working at differ-
ent sounds they paid special attention to interdental sounds, were
eager to immitate the pronunciation. The teacher should be more
a master of ceremonies, a choir master while working with future
musicians for they quickly get tired, welcome changes in the forms
of activities, enjoy drama in class. It is probably connected with
their major and their specific way of life which is full of presenta-
tions, stage performances, participation in different competitions at
the district, regional, All-Ukrainian and international levels. Attend-
ance in this case becomes a real problem as well as the level of their
background which in some cases leaves much to be desired. In such
situations one-on-one tutorials become helpful and individual work
with certain students help cover the gaps in knowledge and keep in
pace with the rest of the group.

The topicality of the given issue lies in the fact that would-be
musicians need fluent knowledge of English in their future activity
and in order to enhance their motivation different forms of work
are suggested based on the experience of teaching English to music
majors.

The aim of this investigation is to show how music majors can
be taught English most effectively.

The tasks are to give the general overview of previous investi-
gations in this field, to show means of developing four basic skills,
types of activities at the lessons and in extra-curricular work.

Extra-curricular activities also help students master the English
language: watching films with the participation of stage music stars
or about the famous musicians, discussing reading matter about the
popular figures in the given domain provide students with addition-
al information about their themes which are covered at their lessons
in the chosen sphere of activity. These findings shall prove indis-
pensable in their work at music schools both amateur and profes-
sional. Bucovyna has always been a great source of inspiration for
our music majors. Lots of uncovered unexplained and unknown to
wide public materials about the development of musical culture can
be still found in our libraries both regional and district ones, to say
nothing of our rich university library and archives. These sources
inspired our scientist and prominent lecturer A. M. Dobryanskiy to
write first the articles to be published in separate issues of “Buco-
vyna”, our regional newspaper, then collected and published as a
book about Lidia Lypkivs’ka. Later on the stage presentation was
arranged where some of our students participated.

The problem of teaching English to music majors has been
investigated by Ye. G. Chechel and N. P. Chechel, 2011, T . Mur-
phey, Ja. Suchy, 2007, O. Ye. Romanovska, 2004, 2008, E. Sherr,
2005. Many questions have been tackled in these works: musical
education, the importance of music and song in language learning,
greater effectivity of music in teaching English in comparison with
poems. Manuals and dictionaries published in our country mostly
combined music with other kinds of arts. Though the question has
been in the centre of attention of these methodologists, professors
and English teachers it still needs some further investigation. Bu-
covyna and its music traditions have always been a great source of
inspiration for our music majors. In the article the conclusions are
made on the basis of the work of music department, different kinds
of activities are shown as to developing reading, listening, speaking
and writing skills.

In the process of teaching English to music majors some sourc-
es can be helpful. Much valuable information may be found in the
textbook for students and young scientists of the institutions of
higher learning prepared by Ye. J. Chechel and N. P. Chechel [1].

The bulk of the manual is devoted to music in Ukraine, mu-
sical education, theoretical and historical musicology, composer’s
art, different music instruments performances, solo, choir and op-
era singing. In the manual the texts are provided with the pre-text
and post-text exercises, words and their translations including mu-
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sic terminology, questions on the text. Among informative materials
there is the story of life and art of our Bucovynian singer D. Gnatuk
[1, p.287-288]. The Units are provided with the situational dialogues,
texts are prepared for skimming, average and close reading. The text-
book is provided by Grammar commentary and translation tips.

In the resource book for teachers the author of the thesis on song
and music in language learning T. Murphey writes that “the advan-
tage of music materials is that they are so readily available to the
teacher, and so immediately motivational to most students [2, p. 5].

The author dwells on the importance of music and song in lan-
guage learning, suggests warm-up, musical introduction cards, pop
picture collage, questionnaires, story writing, working with quota-
tions, using brainstorming [2].

The main peculiarity of the dictionaries and manuals earlier
published in our country lies in the fact that they mostly combined
music with other kinds of arts [3]. All of them used authentic sourc-
es such as The Grove Dictionary of Music and Musicians: on 20
vol., edited by S. Sadie [4]. Thorough investigation on the issue of
the use of music in teaching English has been carried out in Brno in
2007 by V. Rosova under the guidance of Ya. Suchy. The main con-
clusion is that the usage of music is more effective than the use of
poems in teaching English. The same ideas are expressed by O. Ye.
Romanovska whose articles published in 2004 and 2008 develop
the criteria of selecting music and poetic folklore. The articles in-
clude algorithms of working with folklore music and poetic works.
The use of American songs are in the centre of attention in the ar-
ticle by E. Sherr who used the authentic source “If you feel like
singing”, Washington, 1993 to show the possibilities of folk mu-
sic in the educational process and fight against mass culture. A lot
of different sources are helpful with music majors [5, p. 175-178;
6, p. 198-220; 7; 8; 9].

Music majors are encouraged to write their own scripts con-
certing music, the themes being chosen by the students themselves.
Thus, the script “Beatles forever” proved to be popular with them.
It included much information about the unique group that became
symbolic, songs of the time that make many listeners nostalgic. Not
less is still popular the set of materials about Elvis Prestley. Imple-
menting the principle of harmony, i.e. the unity of lexis, grammar
and speech topic this theme combines Past Indefinite (the succes-
sion of actions which any biography would readily provide), music
terminology that is also essential in teaching English to music ma-
jors (mostly genres of pop music, names of different instruments,
words peculiar to music world etc.), the idea of Elvis Prestley’s
contribution into pop music and explanation of the reason of his
ever-lasting popularity which is instructive and educational for mu-
sic majors. The story may be illustrated by pictures, photos; a good
background for presentation may be a sound track.

Understanding on hearing while teaching English to music ma-
jors is always connected with popular songs that are included into
the units of different courses both national and authentic. Providing
students with the texts of the songs that have gaps to be filled in
while listening helps students to train their ears better for under-
standing some key words and expressions.

Teaching reading is the essential part of music majors’ back-
ground. Jubilees of different composers, both Ukrainian and for-
eign, is an appropriate moment to teach students valuable facts nec-
essary for their major and revise reading rules that have always been
the big problem for English learners.

In a context of globalization of the European economies, the
information and communication technologies, it is essential for our

students to be able to acquire new knowledge, skills and to be com-
petitive. Another aim of the teachers is to help learners to assume
an active and creative relationship with their professional social en-
vironment.

Teaching students-musicians professional English, we try to
cover different fields of music art: rehearsals, concerts, competi-
tions, workshops, studio recording, jam sessions. It is important to
organize teaching professional English through different language
activities, such as reading, listening, speaking, writing.

We offer our students listening materials including performanc-
es of famous musicians, workshops or interviews with outstanding
people of the musical warehouse etc. Then the students are asked to
absorb the material and write the main ideas about what they have
listened to.

For example, the students listen about the lives and music of the
most influential blues musicians — Bessie Smith, John Lee Hooker,
Robert Johnson, B. B. King [10; 11].

It’s very important for musicians to take part in international
music events. We encourage the students to look for announcements
on such events, fill in participants’ application forms, write the pro-
grams of their performances.

During the lessons we give the students definitions of some
terms. Students develop their oral skills by explaining terms in Eng-
lish. For example:

— chord — a combination of notes played at the same time;

— gospel music — a style of religious music heard in some black
churches. Many blues singers came out of the gospel music tradition;

— horn section — the part of a band containing the wind instru-
ments, usually saxophones, trumpets and trombones;

—jam — to improvise with other musicians;

— soul — a genre of American music that contains expressive
vocals and strong rhythmic backbeats.

Another important communicative exercise for improving oral
skills is a dialogue. The students have to make and express heir
opinions. The task of the dialogue speech is to use special terms,
express wishes and respond to them. In groups the students discuss
the questions:

—do you know the lyrics of songs in English?

— did you ever download film soundtracks? If so, which one?

— think of a song you like, is it a solo, a duet or a group?

The speech of a monologue helps our students to master such
kinds of monologues reports, descriptions, stories, presentations.
While the students begin preparing a presentation, we help them to
define interesting topics. After the topic has been discussed, we ask
the students to note the points they are going to dwell upon. They
can use several methods — free writing, making a plan. After the
students are ready with their presentations the teachers check the
language with them (grammar, vocabulary, style). It is important for
the teacher not only to correct students’ mistakes, but to make the
correction process mutual. Then the students are given possibility to
make presentations before the group.

The students then prepare Microsoft PowerPoint presentation at
home. It may concern creative activity of different composers and
performers with the examples of their works. Our students will try
to speak on the topic before the audience and feel the atmosphere
of speaking in public. The questions given to them by their group
mates will help them to see unclear points and show what should be
changed or added.

It is important to concentrate their attention on the ways of en-
couraging interaction through classroom activities in one of the four
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traditional language skills — reading. Reading is a one-way com-
munication, that is why interactive activities designed for the stu-
dents-musicians are very important in teaching for communicative
competence while reading special texts.

Working on special texts we begin by skimming the material to
locate main ideas and to teach students to guess the meaning of a
word from the context.

To increase students’ potential comprehension we try to do a
variety of pre-reading activities that build background knowledge.

Developing students’ reading skills we ask them to draw infer-
ence from the title of the text; make use of all information in the
paragraph to comprehend unfamiliar words; try to understand the
meaning of a word by the syntax of the sentence; reread purposeful-
ly to check comprehension.

We try to select appropriate reading material and help students
to interact with texts and their classmates while they discuss the ma-
terial they have read or are in the process of reading. The students
are given a chance to set their own comprehension questions. This is
a good opportunity for real learner-led communication.

In the recent past writing was one of the most ignored of the lan-
guage skills. But this attitude towards the role of writing in teaching
a foreign language has changed.

Writing has now become very important in professional foreign
language curriculum. There is every reason it should be naturally
writing for the students’ reflection on their speaking, listening and
reading experience. When students are not focused on a grammati-
cal error, when instead they think they express their thoughts freely,
they develop confidence and a sense of power over the language.
Our students write about what they are interested in and know
about, what they really want to communicate about.

We try to provide our students with the techniques necessary to
write essays and correspondence in English. They are taught to dif-
ferentiate the topic sentence from supporting sentences and the thesis.

Songs are a fantastic way to help students work on different
elements of language learning. There are many different ways to
use songs in the classroom, from sing-a-longs to more structured
listening exercises, depending on the class you have and the goals
you have in mind. A more structured exercise will take a bit longer
to prepare, but it’ll be far more helpful for the students. Ideas for
structured exercises will depend on the grammar points you’re try-
ing to teach, but they can include fill-in-the-blank exercises, writing
exercises to continue the song or even creating adaptations of the
song with new words.

Whatever you decide to do with the song you choose, scientists
agree-music offers loads of benefits to language learners. The first
step is to choose a song, which can seem daunting at first. After all,
we have a wide variety to choose from. We can choose 9 different
songs adapted to different levels of ESL students. We must be sure
that songs are written in a grammatically correct way and that high-
light certain key vocabulary or grammar points in their lyrics. That
being said, advanced students can take full advantage of their fa-
vourite songs as well. As students to contribute their favourite songs
for new class lessons. The only limit here is the imagination.

When using songs to teach beginners, repetition is key. Repe-
tition in a song allows a beginner to catch on to what is being said
or sung and then chime in by the end. We can choose songs with
catchy refrains and repetitive structures to make sure beginners are
getting the most of them.

As students move into the intermediate phase of their learning,
they’ll be ready to tackle more difficult topics with their songs, par-

ticularly grammar points. The good news for students is that they
can use many songs that they re already familiar with to study these
different grammar elements. Here are three choice songs for inter-
mediate level students.

Teaching Point: Past Constructions

Use “Somebody that I Used to Know” or “Call Me Maybe” to
review different past constructions with your students. Lyrics like
the following allow them to think about which past tense is appro-
priate to use and why:

In order to use the songs in class, the most efficient way would
be to make worksheets in advance with the lyrics typed out and
the appropriate past construction removed. You can replace these
removed past constructions with a blank, accompanied by the in-
finitive verb in parentheses. Students should fill in the correct an-
swer. Once they’ve finished, verify answers using the recording as
a dictation.

Teaching Point: Future Simple

The classic Beatles tune will have students using the future like
pros soon enough. “All My Loving” uses the auxiliary will con-
struction in the future fairly consistently, making it ideal for prac-
ticing this future form. We can make a worksheet, replacing future
tense conjugated verbs with blanks and the infinitive verb in paren-
theses. This exercise is ideal to use with false beginners (beginners
who have studied English before and forgotten) to remind them of
the future tense, as well as for intermediate learners who just need
a bit of practice. When you’re teaching advanced learners, you can
have a lot of fun using songs in the classroom.

Teaching Point: Verb Tense Review

By the time students have reached an advanced level, they’ll
usually have seen pretty much every verb tense there is — but that
doesn’t mean they’ve mastered them all. “Counting Stars” is a fan-
tastic way to do a general verb review using the same fill-in-the-
blank exercise we discussed above. The reason that this song is so
perfect for this exercise is that “Counting Stars” features the past
progressive (“I’ve been losing sleep”), future (“we’ll be counting
stars”), present, (“I see this life”), present progressive (“life swing-
ing”) and that’s all just in the first two stanzas [12]. The only trou-
ble with using this song in this exercise is that many of these verb
choices are open to interpretation based on how the student under-
stands the song—so turn it into a debate. Ask students to defend
their choices, and they may just open up a new side to the song.

Teaching Point: Subjunctive

While advanced students will usually have seen quite a few
different verb tenses in their day, they may have yet to encounter
the subjunctive, and that’s where “If I Were a Boy” comes in. We
may use this song to introduce a lesson on the subjunctive, asking
students what they think this mood implies in English. Once you’ve
established the correct use of the subjunctive with your students,
allow them to come up with their own “If [ were...” scenarios. You
can either have them share these statements orally in class or use
this in-class preparation for a take-home written production assign-
ment. If it’s the latter, it’s up to you whether you want students to
write a more formal essay or a song of their own.

Teaching Point: Gerunds

Gerunds are something that students first encounter as begin-
ners or intermediate learners, but advanced students can always
use a good revision of gerund forms. Listening to the Beatles clas-
sic “Across the Universe” is a great place to get this review. Once
you’ve done a gerund review, perhaps with a fill-in-the-blank exer-
cise, allow your students to delve further into the poetry of the song.
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Advanced students will likely have a lot to say about the figurative
language used by the songwriters and, for this reason, this song can
also be an excellent way to delve into topics related to stylistic or
figurative writing, culminating in a songwriting exercise for the
entire class. Whether the students are writing their own songs or
learning from the lyrics and music of others, we’re sure that making
the most of these songs in ESL classes will not only make the ESL
classroom experience more fun, but more fruitful too.

So, in order to conclude it should be said that we try to use
these techniques while teaching English to music majors. It helps
them to master English in the most effective way. Students with
high level of English are more competitive in their future profes-
sional activity. The knowledge of English widens their horizons,
opens them the possibility to see the world and helps them to ex-
press themselves in it, to communicate with their peers, colleagues
and establish themselves in the world of music and art.

The perspectives of investigation are: the possibility to en-
courage students’ writing their own scripts devoted to different
holidays both in our country and in the English-speaking world,
participating in exchange programmes for students using innovative
technologies, preparing their own presentations.
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Cemen I'., Mypanxaunsu L., Ilmaakockok JI. Hapuanus
MY3UKAHTIB aHIJTiHCHKOI MOBH

AHoTamisi. Y cTarTi po3mISIIAEThCS mpolieMa HaBYaHHS
MY3HKaHTIB aHIJIIHCHKOT MOBH. BUIIUIAIOTHCS BUIN JTISUTBHOCTI
3TiJIHO 3 OCHOBHUMH BMIHHSIMH: YMTaHHSI, ay/litOBaHHSI, TOBO-
PpiHHS, MHCBEMO; (OPMH TPEHYBAHHSI MOHOJIOTIYHOIO Ta Jiajo-
TYHOTO MOBJICHHSI, BUKOPUCTAHHS IHHOBAIIIHHUX TEXHOJIOT1iH
y Mpoleci HaBYaHHSI.

KurouoBi ci1oBa: My3uka, OCHOBHI HABUKH, My3U4HA Tep-
MIHOJIOTs, TIpe3eHTallii, mpodeciiiHa aHriiicbkka MOBa.

Cemen I',, Mypanxansn HU., Inagkockok J. O0yuyenue
MY3bIKAHTOB AHIVIMHCKOMY S3BIKY

AHHoOTanus. B craree paccmarpuBaercs npobiema o0y-
YEHUSI MY3bIKAHTOB aHIJIMICKOMY SI3BIKY. BbInesstoTcst BUIbI
JIESITETbHOCTH COIVIACHO OCHOBHBIM HaBBIKAM: YTCHUS, ay/lu-
pOBaHUsI, TOBOPEHUS H MTHChMa; (HOPMBI TPEHUPOBKH MOHOJIO-
TMYECKOM UM JMaJoruyeckoi pedu, UCI0Ib30BaHusl MHHOBAIM-
OHHBIX TEXHOJIOTHH B mpouecce 00y4eHus.

KuiroueBble ci10oBa: My3blka, OCHOBHBIC HaBBIKH, MY3bI-
KaJibHasE TEPMHUHOJIOTHUS, MPE3CHTAINH, NPO(ECCUOHATbHBIN
AHIJIMUCKUI SI3BIK.
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