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Summary. The article deals with language/academic port-
folio in the framework of ESP discourse which allows to focus
on the English language in general and ESP learning in particu-
lar. It enables to combine sociocultural aspects with the psy-
cholinguistic cognitive peculiarities of the students increasing
their motivation, autonomy and learning abilities aimed at pro-
fessional discourse mastering reflected in their portfolios. One
of the effective ways of ESP portfolio paradigm implementa-
tion is creating electronic portfolio.
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The problem and its connection with important scientific
and practical tasks. Creating ESP portfolio is one of the effective
means of professional discourse analysis and mastering, The research
of the issue under consideration proves that it is also a tool for
improving one’s job-related language skills as well as enhancing
professional growth and achievements.

Analysis of the recent publications on the issue being
under consideration. Portfolio reflecting one’s core competence
and job-related skills is treated as an organised documentation
of learning, research and professional interaction giving “a concise
portrayal of one’s professional growth” [1]. Some practical aspects
as well as specific guidelines for academic portfolio are paid atten-
tion to at the University of Helsinki [2]. As far as discourse based
syllabus is concerned, M. Apostolovski argues that it must combine
content, process, product and the context in which the learning takes
place, where the syllabus is going to be implemented [3]. According
to A. Johns ESP portfolio should be created within the curriculum,
meeting studying requirements and taking into account students’
needs, goals and management decisions [4].

The aim of the paper. Creating language/academic portfolio
in general and its electronic version in particular prove to be quite
effective means of ESP discourse mastering. Hence, the paper is
aimed at analysing the corresponding benefits for the students to
take advantage of in the process of their professional development.

The body of the paper. The history of European Language
Portfolios has started as far as the mid 1990s piloting different ELP
models in the forthcoming ten years, issuing much literature with
a lot of illustrating examples. Many course books today include
language portfolios elements such as passport activities and learner
checklists, dossiers and many classrooms have learner portfolios
collections at their disposal.

Let’s try to define the Language Portfolios: they are collections
of individual pieces of different students’ activities filed togeth-
er. The students are free to update them by adding to, replacing
and taking away certain parts of the portfolio. Language portfolios

usually consist of three parts: 1) the passport that contains the actual
language information about the language learner, 2) the language
biography that incorporates a personal history of the language
learner knowledge, 3) the dossier which is the body of homework
tasks and other different project work activities [5].

The advantages of using Language Portfolios lie in the plane
of pedagogical circle model which embraces enhancing learners’
motivation, reflective learning abilities, active learning abilities,
students’ autonomy and collaborative learning strategies.

During the last fifteen years the pedagogical theory has shift-
ed in the direction of the increasing use of student-centered com-
municative approaches in the classroom and by focus on language
function and meaning and the processes of English language learn-
ing in general and learner-focused ESP learning in particular.

There are many different ways of creating ESP curricula
and syllabi involving ESP portfolio paradigm. One of them is Liter-
acy Portfolios which equilibrate the socio-cultural demands of con-
text with the psycholinguistic-cognitive needs of the learners.

A. Johns pointing out that portfolios are not just folders of all
students’ work completed during a certain period of time, states that
they consist of selected entries compiled in accordance with class
goals. According to the author portfolios illustrate a variety of stu-
dent work produced during a certain period of time. “The entries
are designed to demonstrate students’ literacy growth and change
as realized and measured in different ways. Also central to the pur-
poses of literacy portfolios are the reflections or commentaries on
the entries. Through these reflections, students can develop metacog-
nitive awareness of texts and situations (the socio-cultural)
and of their processes and strategies when approaching various texts
or tasks (the psycho-linguistic/ cognitive). Students may also be
encouraged to judge their own work in their reflections and to com-
pare several of their attempts to perform literacy tasks” [4, p. 46].

While planning and designing an ESP portfolio curriculum ESP
practitioners should take into consideration such design elements as
determining portfolio roles within the curriculum, making student
assessment decisions, studying requirements of the target situation,
determining student needs, clarifying class goals, making entry
and portfolio management decisions [4].

We can also consider the premise of discourse-oriented approach
to ESP course and syllabus design and discourse portfolio. Let’s first
define what discourse and discourse analysis mean. There are many
definitions of discourse by different scholars such as Celce-Murcia
& Olshtain (2000) who define discourse as “the language forms that
are produced and interpreted as people communicate with each oth-
er” [6, p. 2]; according to Cook, “what counts for discourse is not
the length but the fact that it communicates a message that is recog-
nized by the receivers” [7, p. 6]. A coherent definition of discourse
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is presented by Teun A. Van Dijk. He considers discourse as “text in
social environment” [8, p. 12].

The term “discourse analysis” was first introduced by Zellig
Harris, a linguist who was looking for the instruments to explain
how sentences were connected within a text. Discourse analysis
is defined as “the study of language in use that extends beyond
sentence boundaries” [6, p. 4]; “the examination of how stretches
of language, considered in their full textual, social, and psycholog-
ical context, become meaningful and unified for their users” 7, ix].
Johnstone [9] points out that discourse analysis can supply answers
to all language related questions and treat some issues above
the language. She points out that discourse is actually “examining
aspects of the structure and function of language in use” [9, p. 4]
and “looking at actual stretches of connected text or transcript or
talk and providing descriptions of the structure of paragraphs, sto-
ries, and conversations” [9, p. 6].

Analyzing the main features of discourse oriented syllabus
Marjanovi¢ Apostolovski points out that discourse based syllabus
should “combine content — what is to be included in the course, pro-
cess — how learning and teaching are to be implemented, and prod-
uct — what should be achieved, with the context in which the learn-
ing takes place — where the syllabus is going to be implemented”
(3, p. 45].

As part of the content domain, she focuses on such charac-
teristics as contextualization, authenticity and integrity; within
the process aspect, metacognitive orientation, feedback-focused
approach and linguistic feedback are being emphasized; the product
area coherently underlines the expected positive effects of a course
design, whereas the context dimension provides the analysis
and recommendations for the learning situation in question [3].

For creating comprehensive ESP discourse portfolio P. Escrib-
ano [10] proposes three categories of descriptors which actually
suit literary portfolios for all types of University students. Descrip-
tor domain for category one, spoken production and interaction,
includes overall oral production, sustained monologue, public
announcements, spoken interaction, addressing audiences. Cate-
gory two, written production, descriptors embrace overall written
production, creative writing, reports and essays, descriptions of pro-
cesses, student applications, abstract and research papers, written
interaction. Category three, reading strategies, descriptors focus on:
overall reading comprehension, reading correspondence, reading
for orientation, reading for information, reading reports and articles.

Robert Godwin-Jones from Virginia Commonwealth Uni-
versity in his article “Emerging Technologies. Web-Writing 2.0:
Enabling, Documenting, and Assessing Writing” treats students’
Internet world as a learning opportunity for language self-develop-
ment and means to link informal/recreational writing with formal/
academic one [11]. Special attention is paid to electronic portfolios
providing “a mechanism for bringing together samples of learners”
written work, thereby encouraging more global self-assessment
of students’ language skills’ as well as collecting “student writing
in a more structured environment” [11, p. 7]. The indicated resource
list includes the following electronic portfolios: Electronic Portfo-
lios Collection of e-portfolios in different formats; European Lan-
guage Portfolio (ELP); Open Source Portfolio Part of the Sakai
project; Global Language Portfolios Project from Virginia Com-
monwealth University; ePet European e-portfolio project etc. Hav-
ing different options for e-portfolios students mostly create them
for personal, professional and academic use. It should be mentioned

that in contradistinction to hard copy versions an e-portfolio is shar-
able having at the same time access control system which may be
either global or adjusted to specific groups / parts of the document
for privacy issues. Speaking about the advantages of online writings
portfolios the author also mentions a simple process of presenta-
tions or multimedia files incorporation and the ease of their content
sharing. Electronic portfolios may be created by students within
Virtual Learning Environment platform used at their own educa-
tional establishment, though the closed system causes its use limits.
To avoid such limitations certain open source projects ensure inter-
operability for optional integration. For example, Moodle users may
take advantage of having access to Moofolio created for the open
source learning management system.

IMS ePortfolio Specification introduced by the IMS Global
Consortium enables different kinds of portfolios such as learning,
presentation, personal development, assessment etc. and their com-
bination to be exported and imported into compatible systems.

In addition to obvious advantages for language learning illus-
trating ESP language ability reflected in different professional
discourse writing samples, presentations and video materials,
electronic portfolios can “establish a mechanism for life-long doc-
umentation of learning and achievement <...> rather than simply
an academic exercise” [11, p. 9]. ESP portfolios make it possible
for the students to master their professional discourse by meeting
the standards and requirements of a formal assessment process
and consequently finding the most effective way of presenting their
documents and the corresponding activities they major in. Besides
professionally-oriented discourse learning benefits, the use of elec-
tronic portfolios increases students’ personal responsibility com-
bined with assessing their language abilities.

The portfolios contents influenced by the purpose they are
created for may reflect academic work aspects such as learning,
research, professional interaction etc. Recording one’s core compe-
tence the portfolio is aimed at creating ‘an organised documentation
of one’s professional skills and strengths and to give a concise por-
trayal of one’s professional growth’ [1].

The specific guidelines for academic portfolio, for example,
at the University of Helsinki [1, p. 2] concerning the structure,
extent and requisite enclosures contain four items: (1) basic infor-
mation i.e. personal and contact information, education, degrees
and other necessary background information; (2) research and sci-
entific activities reflecting experience in research and other scientif-
ic activities in terms of primary field of research, most significant
publications, awards and visions or personal development plans;
(3) teaching and supervision with other job-related qualifications
and (4) management duties and other activities. The recommended
length for an academic portfolio is supposed to be 4-7 pages plus
the enclosures.

Student’s ESP portfolio may include: (1) an English language
CV; (2) an application letter; (3) an English language report on
the applicant’s previous research activities; (4) a report of experi-
ence, merits and other relevant skills; (5) a numbered English lan-
guage list of publications and other works with which the appli-
cant wishes to demonstrate his'her competence; (6) a brief plan on
how the applicant intends to develop his/her research in the future;
(7) a grant proposal etc. The initial steps of creating ESP discourse
portfolio may be taken in the form of professionally-oriented
e-mails, corresponding letters, projects and presentations which are
easy to be prepared by first year students. In the process of learning

16



ISSN 2409-1154 HaykoBui BicHUK MixXHapoAHOro rymaHiTapHoro yHiBepcuteTy. Cep.: dinonorisi. 2018 Ne 37 tom 2

the latter may be encouraged to use their creativity and imagination
as well as some elements of a role play concerning the vision of their
professional future, plans and expectations. Since they are working
only on a draft of a document they are to follow a certain model but
at the same time they are welcome to create quite a new personality
i.e. a specialist they would like to become in a decade or two. It
brings a lot of fun to the ESP classroom, reduces tension and, conse-
quently, improves the outcomes of professional discourse mastering.

Conclusions. Thus, language/academic portfolio, which may be
defined as a collection of one’s professional achievements presented
in the structured format within ESP discourse, allows to focus both
on the English language in general and ESP learning in particular.
In this way sociocultural aspects are combined with the psycholinguis-
tic cognitive peculiarities of the students increasing their motivation,
autonomy and learning abilities aimed at professional discourse mas-
tering reflected in their portfolios. Creating electronic portfolio is one
of the effective ways of ESP portfolio paradigm implementation.
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Baiidakosa I. M., I'acsko O. JI. CtBopenHsi nopt¢oio
B PaMKaxX BHBYEHHSI JHCKYpPCY aHIIilicbkoi MoBH ¢axoBo-
T CIPSIMyBaHHS

AHoranisi. CrarTsi NpHUCBSY€HA MOBHOMY/aKaJeMidHO-
My HOpT}oiio, CTBOPEHOMY B paMKax AUCKYPCY aHINIIHCHKOI
MOBH MPOQECIIHOTO CIIPSIMYBaHHS, 10 TO3BOJISE 30CCPEIUTH
yBary Ha aHDIIHCBKiil MOBI 3arajiom Ta Ha BUBUYCHHI (haxoBOi
aHMIiAChKOT MOBH 30KpeMa. Lle, y cBoro 4epry, 1ae MOXKIIUBICTD
MOEHATH COI[IOKYJIBTYPHI aCIEKTH 13 MICUXO-JIIHTBICTHYHUMH
KOTHITHBHIMH OCOOJHMBOCTSIMH CTYIEHTIB, MiABHIIYIOUH IX
MOTHBAIIi}0, ABTOHOMIIO Ta HaBYAJIbHI 3[IOHOCTI, CIPSIMOBaHi
Ha OIaHyBaHHS ()ax0BOTO AUCKYPCY, IO BiJOOPaKEeHO B IIOPT-
¢onio. OnHuM 13 eeKTUBHUX 3aC001B BUKOPUCTAHHAM Iapa-
JqurMu npodeciiinoro noprdoio € CTBOPEHHs €JIEKTPOHHOIO
noprdonio.

KurouoBi ciioBa: MoBHe/akagemiuHe mopTdoItio, JUCKype
AHIIIHCHKOT MOBH (DaXOBOTO CHPSIMYBAHHS, €JIEKTPOHHE MOPT-
(oJ1i0, KOTHITUBHUIT TTpo1iec, podeciiHMi PO3BUTOK.

BaiidakoBa U. M., I'acsko A. JI. Co3nanue noptdosuo
B paMKax M3yYeHHs] JUCKYpca aHIIMIICKOI0 fA3bIKA Mpo-
¢eccMOHATBHOM OPHEHTALMHU

AnHotanus. CraThsi TOCBSIICHA S3BIKOBOMY/aKaJIeMH-
4ecKoMy MOPT(OIUO B paMKaX JUCKypca aHIIHHCKOTO sS3bIKa
po¢eCCUOHATILHON OPUEHTAIMH, YTO MO3BOJISIET COCPEAOTO-
YUTh BHUMAHUE HA aHTITUICKOM SI3BIKE B [IEJIOM M Ha H3yYCHUH
MpoeCCUOHATILHOTO AHIIMHCKOTO SI3bIKa B YaCTHOCTH. OTO,
B CBOIO OU€pE/b, eJIaeT BO3MOXKHBIM COYETAHUE COL[MOKYIIb-
TYPHBIX aACIICKTOB C IICUXOJHUHI'BUCTUICCKUMU KOTHUTUBHBIMH
0COOCHHOCTSIMU CTYIICHTOB, IOBBIIIAs UX MOTHBAILMIO, aBTO-
HOMHIO 1 y4eOHbIe CTIOCOOHOCTH, HaNPaBICHHBIC HAa H3yUCHHUE
MpoeCCHOHATIBHOTO JUCKYpCa, YTo 0ToOpaxeHo B moptdo-
0. OxHuM U3 3P HEKTUBHBIX CPENCTB UCIIOIB30BAHUS Tapa-
JIUTMBI TIPO(eCCHOHATIBHOTO MOPT(OINO SBISAETCS CO3JaHUC
3NIEKTPOHHOTO MOPTHOIHO.

KaroueBble coBa: s3bIKOBOE/aKaJeMUUECKOE MOPTQO-
JIMO, TUCKYPC aHIIMACKOTO s3bIKa MPOQeCCHOHATIBHON OpH-
EHTAllUK, IEKTPOHHOE MOPT(HOINO, KOTHUTUBHBIN MpoLECC,
npodeccuoHanbHOe pa3BUTHE.
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