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Introduction. Modern methods of teaching Russian as a for-
eign language imply significant role of fiction in the process of lan-
guage teaching. Works of classical and modern Russian literature
are widely used in practice of teaching a very wide audience of Rus-
sian language learners, pursuing various goals (living and study-
ing in those countries where Russian is spoken; short-term Russian
courses; traineeship; language credits, etc.), as well as upgrade
training of international Russian language teachers. In this case,
the involvement in the educational process of literary works con-
tributes to the achievement of professional, communicative, practi-
cal, cognitive, and educational goals [1].

Thanks to fiction, international students acquire the Russian lan-
guage in all its richness and diversity; their active, passive, and poten-
tial vocabulary is enriched, and the ability for contextual guess is
developed. Fiction is the material for the formation of speech habits
in various types of speech activity. For L2 learners, the Russian lit-
erature serves as a means of modeling the Russian language envi-
ronment. As for acquisition Russian in the cultural field of Ukraine,
the cognitive value of fiction (for example, books by N. Gogol) is
that it is an effective means of getting to know the cultural values
of Ukraine and parallel formation of L2 learners’ intercultural com-
petence based on understanding the local cultural realities [2].

Review of literature. When selecting literary texts for L2 teach-
ing, it is necessary to rely on the general principles of philological
analysis of the text.

According to the classical definition of I. Galperin: “The text
is a work of language production process possessing completeness,
objectified in the form of a written document, literary processed
in accordance with the type of this document, a work consisting
of the name (title) and a number of special units (superphrasive uni-
ties) combined by different types of lexical, grammatical, logical,
stylistic connection which has a specific focus and pragmatic atti-
tude” [3, p. 18].

Philological analysis of the text, synthesizing various (linguis-
tic, literary, poetic, semiotic) approaches, is a complex and specif-
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ic method of analysis characterized by the following parameters:
1) a text is considered as a cultural phenomenon; 2) it is required
to pay attention to the wide literary and socio-historical context
of the epoch; 3) an analysis of language means as a form of expres-
sion of human thoughts and feelings in different types of communi-
cation is made; 4) a language personality behind the text, personal
language and style are studied, and the text is perceived as a reflec-
tion of author’s verbal culture and mainstream culture at a certain
stage of development [4, p. 4-5].

When working with the literary text, it is important to penetrate
the artistic and aesthetic meaning of the work, i.e. to use it not only
as a means of teaching Russian language, but also as an independent
object of study. There should be a bidirectional process of work-
ing with the language of artistic text: on the one hand, identifying
meanings of multi-level units they have in the language system,
and on the other hand, through studying the behavior and integra-
tion of these units in the text, determining additional meanings they
acquire [5, p. 6].

As for new trends in text research methodology, it should be
mentioned literary concept of “historical consciousness” reflect-
ing the writers’ ability to recognize and convey in words the idea
of variability of the world, relationship of time, movement in space
and time [6, p. 9].

The purpose of this study is to provide guidance on how to
prepare learning materials aiming at development of L2 learners’
skills in literary text analysis and interpretation.

Main body of the research. The above-mentioned learning
materials can be described as a complex consisting of a narrative
text, post-textual dialogues, questions to the text and dialogues (top-
ical issues), lexical and grammatical exercises; a brief writer’s biog-
raphy and the list of Russian vocabulary with English equivalents
should be also included.

This approach we examplify by the learning materials based on
the work by Fazil Iskander — “A Story about the Sea” [7, p. 76-86].

The short writer’s biography may include key information about
F. Iskander — he was the Russian writer and poet who wrote neither
prose nor poetry in Abkhazian, but was “the singer of Abkhazia”;
who wrote William Faulkner-like national sagas and was nominat-
ed for the Nobel Prize in Literature; who had very fond memories
of Sukhumi, the multiethnic city where Abkhazians, Georgians,
Armenians and Russians lived side by side and where he was born
and brought up (the writer’s biography may be based on introducto-
ry articles published in [8]).
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Working with the Russian vocabulary is considered to be a kind
of activivity to be done before getting down to the text. The vocab-
ulary list contains new words, word combinations, and phrases
arranged in alphabetical order and highlighted in bold as in te text. In
brackets, after a new word (if necessary), a deriving or derived word
is given. Where necessary, in parentheses, explanations to determine
the pronounced semantics of a word (for example, its figurative mean-
ing, etc.) are given. Synonyms are also put into brackets, but in bold.
Aspectual pairs of verbs are presented in accordance with the order
of their appearance in the text, i.e. if an imperfective verb is activat-
ed, then the verbal pair in the vocabulary list looks traditionally, for
example: zeyums / svineyums xoeo? — to cure, treat; if a perfective
verb is activated, the imperfective form of the verb is given in brack-
ets with the necessary mark ue: noomeepoums (18 noomeepocoams)
ymo? — to confirm. When interpreting linguistic difficulties, we
prefer not translations, but footnotes numbered in ascending order
within the text: Omcmessuiucs, m.e. nepecmag cuesmocs, Connye
YOapuio no nuyy — conHye APKo 0C6eMIN0 TUYO.

When reading a narrative text, international learners should
be stimulated to penetrate its artistic meaning which is not equal
to just “ordinary” word meaning. For example, in “A Story about
the Sea” by F. Iskander, there is an image of a grey rampart («cepas
Kkpenocmuas cmenay) trying (in vain) to hide freshness of the sea
from town people (opposition of unfreedom to freedom). This is just
one motif, and questions for training students’ ability to see other
meaningful motifs should be asked; here is part of them: Manvuux
HAYUUICS NAABAMb «HOYMU MAK Jce OABHO, KAK U XOOUMbY, HO
nOYeMy OH He NOMHUM, «K020a HAYYULCA XOOUMbY, 3aM0 HOMHUM,
«Kko2da Hayuuca niasamovy? [aiime auie NOHUMAHUE CLOVIOULX
Mbiciell agmopa: «M3 Kpenocmu nezko coenamp miopuMy, d u3
MIOPbMbL MOJCHO  cOelamb  Kpenocmbv.», «Yenogex, Komopoiil
dondicen cmompemv 6 00HYy CHMOPOHY, UTU HUue2o0 He UM,
un euoum 0Oonbuie mex, Kmo bIHYOUL €20 CMOMpemb 6 OOHY
cmopony.»; «Qoviyno mobuws Mecma, 20e nepexcui OOTbULYIO
ONACHOCMb, eCllu OHA He Pe3yNbman ubeli-mo no0I0CHu. »; etc.

Post-text dialogues develop the problems raised in the text (—Tb
Kk020a-HubyOb uden mope? — Koneuno. H 6edv dicusy 6 2opode,
KOMOpbL HAXOOUMCs, cogceM Hedaneko om Oepeea mopa. (...) —
A mol nnasams ymeeuiv? — Ymero, koneuno. Y niagame, u Holpsme,
u npwleams ¢ Kamueil 8 600y — 6ce ymelo aem ¢ 8-9. A novemy
Mol MeHs 00 smom cnpawugaeus?; — Hukoeoa 3aparee Henwb3s
dymams o yenosexe nioxo! — Tot nouemy 3azogopun 06 mom? — Jla
80 6CHOMHIL, UMO MANEHbKULL 2epoti IMO020 PAccKasa nooymar,
umo napenv 8 HAPAOHbIX OPIOKAX U 8 OeTOCHENCHOU pyoaiuke He
Opocumea 6 mope e2o chacams. A 8vlno Kak pas Haobopom.),
and in this way, the learners are given examples of text interpre-
tation. Further impact to it is implemented through questions to
the text and dialogues.

It should be noted that questions to the text and dialogues
do not imply retelling of the information: their main goal is to
encourage students to express their attitude to certain problems,
i.e. it is supposed to be students’ common oral statements. But
since their attitude to the same problem can be different, a discus-
sion, stimulated by the teacher, is possible. Questions to the text
and dialogues can be exemplified as following: 1. Bt 661 cmoenu
ROCHYRUMb MAK, KAK IOHOWA U3 Mo2o pacckasa? bvinu iy 6bl
K020a-HubYOb caudemenem nododHvlx nocmynkos? 2. Ilouemy, ne
3HAsA Yenogexd, Helb3s OyMamb u 2080punty o Hem nioxo? 3. Kax
8b1 Cuumaeme: @) 8 uenoexe 6ce Kauecmed BpOXcOeHHbie, U 6CAKOe

BOCHUMAHUE U NePesoCnUmanue He umeen HUKAKO20 CMbICAA,
0) 6 uenogexe MOJUCHO BOCHUMAMb HEOOX00UMbLE HOTOIICUMETbHbIE
Kauecmea, Oadice eciu oHu He danvl emy om poxcoenusn? 4. Kax
bl NOHUMdeme, UMO MAKOe UY8CMeo OmeemcmeeHHocmu?
5. Kax evl nonumaeme cmvici pycckoii nociosuywl: «llo odedxcke
gcmpeyaiom, no ymy nposoxcarom»? Ecmb nu 6 eauem pooHom
A3blke coomsememaylowas nocrosuya? Ilocmapatimecs nepedams
ee 3HaueHue Ho-PyCcCKu.

Lexical and grammatical exercises pursue the general purpose
of teaching Russian literary language and are mostly aimed at expand-
ing and activating students’ vocabulary and reinforcing their skills in
usage of lexical and grammatical units that are characteristic of live-
ly speaking. The exercises are based on vocabulary units (already
known to students) with their inclusion in the new lexical compat-
ibility, as well as in the new vocabulary of the texts and dialogues.
A feature of those exercises that begin with the methodically tradi-
tional “Insert ...” is that we propose to insert these words or phrases
in all cases (where possible) — not just in declarative sentences, but
in separate replicas of dialogues or mini-dialogues.

Lexical and grammatical exercises can be described as those
to distinguish antonymy and synonymy (3amenume evioenennvie
C108A AHMOHUMUUHbIMU. 3aMeHUme 8bl0eleHHble C08d ONU3KUMU
no snauvenuro.), to understand word formation: prefixes, suffix-
es, compounds (Om Kakux 3HAKOMbIX 6aM C1O8 00PA308aHbI
CROXCHBIE CI08A. DenocHexcHbill, mumoxooom? Obvachume danHvle
HudIce npunazamenvhvle ¢ npeghuxcom Oes-/oec-: beccmpauinblii
toHowa, Oecnomownvill pebenox. OOvschume, Kakoe 3HaueHle
21a201aM NPUOaiom npehuxcel. AHMOK 3a2080pUi 0 MOM, Mo
Hac ecex uHmepecogano. Jlegyuika, OMCMeABUIUCh, OMKPbLIA
KHU2y. Yxaoicume, om xaxux cio8 00pasosanbi npuidaeamensiuie
8 C1eOVIOWUX CTOBOCOYCMAHUSAX. ACKOBbII 832180, X0T00HAS 6004,
orcusnennvill yposens. Hazoeume oonoxopennvie (poocmeeivie)
C11080 OGHHBIM HUDICE: BPOHCOEHHDBLL, OMBENCBEHHOCHIb, BbIPACIIU,
OKDYJHCeHlle, B3AMeH, KyNATbHUK, IIABKY, Caldemenb, 002080pUMbCA,
HYHCOAMbCS, BCIOMUHAMb, O0XCUOAHIUE, NPeKpACHbIL. Ykasicume,
oM KaKux 108 00pA308aHbI  YMEHbUUUMETbHO-IACKAMENbHbIE
CyuwjecmaumensHble: WANOYKA, CECMPUUKA, OPAMUK, OPYHCOK,
800UUKa, NAPeHeK, KHUXceukd, OVIOYKA, NUPOXCOK, ViblOOUKd,
COTHbIUKO, Myhenvbky, enasku, napuuwika.), to understand
and correctly use set expressions (idioms) (Bcmasbme 6 dannvie
Hudice npednodceHus. 8vipadxcenue «deramy 6udy. IIpouumaiime
NPeONoJCeHUs, UCHOTb3YA BMECHO MOueK 8bipadceHtie «Obimb
6 omeemey.), to interpret keynotes of the text (Obwacuume,
Kkak 6bl nowsau pasel; 1) «Jlemom mope 6vii0 edxncedHesHbIM
npasonuxom.»; 2) «Moi ¢ mopem nowsnu opye opyea.», 3) «Tonymo
cmano cnokotinee.», 4) «... s navin Ha e2o Ywioky.», 5) «On yuen
Hagce20d ... , yuien MUMOX000M, 8eDHYB MHE JCU3Hb.»), etC.

Interpretation of a text is much more successful when it is based
on visualization, external and internal visual aids [9], as well as on
the work with cartoon stories. As part of work on text interpretation,
international students were suggested to draw a picture-association,
a picture-symbol, or a picture-impression of the read story and then
to explain what was drawn and why. It should be noted that comple-
tion of this task facilitated development of students’ creative abili-
ties, promoted their independent judgments, and ensuring an exit to
free communication, first as a monologue, and then as a discussion
answers to questions from the teacher and fellow students [10].

An example of such a monologue, presented by one of the stu-
dents (a cartoon story she drew depicts a boy (principal character
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of “A Story about the Sea”) as a plant — first, nice and strong; then,
almost dead; last, finally survived and becoming even stronger), is
as follows: Crauana manvuuk ovin cunbrbii u Huuezo He bosnca. Ho
00HadCObL OH uymb He ymouyr. Eeo cnac ooun napens. On cman
moeoa boambcs u He xomen bonvue niasams. Ho on yeuden cuiy
NAapHs u modice 3axomen ovimo maxkum. [loamomy on onamo nowien
K Mopio u nonawin. [lapens cnac emy xcustv u 0an cutbl nodeoums
cmpax. Mansuuk nobeoun ceoii cmpax u cman euje cuibHhee.
Conclusions. Interpretation of a text can be defined as “master-
ing ideological and aesthetic, semantic and emotional information
of a piece of fiction carried out by recreating the author’s vision
and the knowledge of reality” [11, p. 6]. It is considered to be part
of literary analysis, stylistics of artistic speech, text linguistics.
Among the factors, influencing interpretation of a literary text,
learners’ vocabulary, features of conceptual system, ability for close
reading and text perceiving, language competence, etc. are mentioned
[12]. All of them should be taken into account when L2 teaching.
Visualization, external and internal visual aids are aso important.
They remain reliable means of vocabulary development. Using vocab-
ulary, international students consistently move from vocabulary nom-
ination to description of visual content and to further interpretation.
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Pomanos 10. A, I'aiiBoponckas B. B. Xyno:kecTBeHHbII
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AnHoTanusa. B cratee paccmaTpHBaroOTCA CoOAEp)KaHHE
1 METOJHKa 00y9IeHNs PyCCKOMY SI3BIKYy KaK HHOCTPAHHOMY Ha
MaTepHuaie XyJoXeCTBeHHOro Tekcta. [Ipeamaraemsrit mogxoxn
(mpobneMHBIE BOIPOCH], CHCTEMa YIPAaXHEHHH, BH3yallH3a-
1us) obecrneynBaroT (GopMUPOBaHHE HEOOXOMUMBIX HABBIKOB
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