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RATIONALITY PRINCIPLES IN TEACHING THE NATIVE
LANGUAGE AT THE 21ST CENTURY HIGHER EDUCATION

Summary. The article outlines the main provisions
of the interactive means as the key elements of information
and communication technologies in teaching the Ukrainian lan-
guage at the higher educational establishment of the XXI cen-
tury. It is specified to clarify the essence of the concept
of “information and communication technologies” as pro-
cesses, methods for the search, collection, storage, process-
ing, provision, dissemination of information and methods for
the implementation of such processes and methods; “interac-
tive model of teaching” as an integrated, multidimensional,
resource-intensive process involving students and teachers
and administration of higher education; “interactive means
of teaching” as a means by which the training of specialists in
a particular field is carried out. The key interactive tools used
in teaching the Ukrainian language at the higher educational
establishment of the XXI century have been called: an inter-
active training kit, which includes: an interactive tutorial,
a guide, a simulator, a tasker, a laboratory workshop, visual
aids; interactive equipment includes: interactive white board,
tablet, plasma panel, mobile devices, projectors, testing sys-
tems, small information technology tools.

Key words: interactive means, information and communi-
cation technologies, the Ukrainian language, higher education-
al establishment.

The problem statement. The change in the paradigm of modern
higher education actualizes the necessity for finding efficient ways
of forming the key competences of the future linguist / philologist as
a subject of professional activity. In particular, a student, acquiring
linguistic degree, must have the necessary knowledge, skills and abil-
ities to carry out various activities — educational, labour, aesthetic,
research; to be free to navigate in pedagogical and methodical reality,
to be ready to develop an individual strategy and tactics of his / her
professional activity, to realize the pedagogical and methodological
techniques and technologies. The teaching of the native language
as a means of professional communication requires a correspond-
ing communicative approach to teaching [7; 11], when the special
attention is paid to the rational orientation of teaching and learning
materials [2, p. 3]. The aim of the article is to outline the principles
of rationality in the context of teaching the native language at higher
education of XXI century based on works of foreign scholars.

Methodological Framework. The works on 1) the philosoph-
ical concept of rationality, 2017); [6, p. 525-529; 25, p. 76-91;
24, p. 420-438; 34, p. 511-522] 2) the theory of the competence
approach to teaching and improving of native languages [3, p. 3-15;
13, p. 43-47]. 3) the concept of a student autonomy [36, p. 693-708]
and so on helped to formulate the methodological fundamentals
in the paper concerning the principles of rationality in the context
of teaching the native language at higher education of the XXI cen-
tury. In addition, the idea that rationality is a fundamental charac-
teristic of human activity acquires the following methodological
significance: “the rational bases of individual being of a man are;
integrated consciousness through thought; systematically organ-
ized rational worldview as a form of integral consciousness, unit-
ing character and self; fully interacting sides of thinking — mind
and reason; “smart” feelings, in which events are experienced in
view of their worldview significance” [23, p. 7].

Results and Discussion.

Fundamental Prerequisites for Investigating Rationality as
a Concept of Philosophy

Rationality is of Latin origin, the “ratio” means “the mind”
and it is understood as something more improved, more efficient.
In many cases rationality is considered to be the conformance to
the laws of mind, i.e. the laws of logic, methodological norms
and rules.

Analysing the notion of “rational”, Karpovich notes the dif-
ferences in the sense when using this term in different sciences:
“economists connect rational with efficiency (rational economic
behaviour, for example, investment, in contrast to irrational behav-
iour), philosophers — with mind (for example, rational knowledge,
in contrast to the sensuous)” [17, p. 5-10]. That is why the concept
of rationality is actively established in philosophy and today it is
interpreted in different ways: Weber [33] understands it as expe-
diency or goal-orientedness, Carnap [8] as a maximally expected
utility. In the encyclopaedic dictionary, rationality is considered
to be a comparative assessment of knowledge, contrasted with its
absolute assessment [26)].

Some scholars, as Blinov [5], Porus [22], Shneider [31] and oth-
ers consider rationality to be expedient; something that contributes
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to the achieving the goal is rationality, something that is impeded
is irrationality.

Until recently, it was believed that the model of rational activity
is the science and activities of a scholar. All other field of human
activity are rational only to the extent that they rely on scientif-
ic knowledge and methods. It is now recognized that every field
of activity has its own standards of rationality, which do not always
coincide with scientific ones, that is why it is possible to speak
about rationality in art, politics, management, etc. [15, p. 296].

We have made an attempt to extrapolate the provisions
of the philosophy of rationality to the problems of the methodology
of teaching native languages. One of the research tasks is the iden-
tification and argumentation of signs of a rational methodology. To
do this, we are to turn again to philosophical sources.

In modern philosophy the theory of rationality was studied by
the following scholars: Bredo [6, p. 525-529], Blinov [5], Vasilyev
[32], Rainone [24], Wiertz [34] and others. In particular, Kazakova
[19] examines the problem of rationality from the point of view
of philosophical anthropology, the scholar justifies the cultural
and anthropological essence of rationality in education, which is
regarded as a universal process of becoming a personality in the pro-
cess of socialization. Due to the version of Kazakova [19], edu-
cation based on the principles of rationality is the most important
value of modern society, without which it is impossible to preserve
its moral and cognitive bases, because rationality manifests itself in
the nature of cognitive activity, using conscious forms and methods
in advancing to the goal; in the nature of human spiritual, prac-
tical and educational activities. Rationality is not only the basis
of the process of cognition, but also as a form of awareness of being
in culture and it can be traced in the form of various types of tech-
nologies in social relations [19].

The idea of Porus [22] should also be recalled: with the help
of the concept of rationality, the concepts efficiency and economy
are defined, i.e. those things are rational that are efficient and eco-
nomical. Consequently, efficient and economy actions leading to
the achieving any goal are expedient. If rationality is an expediency,
then according to the scholar’s conviction, the success of the action
can be considered a measure of expediency. As a fundamental char-
acteristic of human activity Porus [22] calls rationality a cultural
value, which simultaneously has a methodological and axiological
dimensions. The scholar emphasizes that the methodological sense
of rationality cannot be separated from the axiological losses with-
out significant losses, and vice versa. When scientific rationality
is interpreted as a system of regulatory means (laws, rules, norms,
assessment criteria), accepted and universally valid in a given sci-
entific community, this concept acquires precise meaning and meth-
odological significance. However, this interpretation is a model
of scientific activity (in its intellectual aspect) or a methodological
way of science, therefore it is necessary to distinguish between sci-
entific rationality and its methodological model. Models of scien-
tific rationality are developed by methodologists and philosophers,
proceeding from different tasks: to determine the rational organi-
zation of “ready” scientific knowledge, to rationally understand
the processes of translation of knowledge and learning, to determine
the rationality of scientific growth, development [22].

Concept of Rationality as Methodological Basis for Teaching
the Native Language: Theoretical and Practical Aspects

Mosterin [21] and Rainone [24] consider rationality in
the theoretical and practical aspects. According to the scholar, mind

and rationality are not the same: mind is a psychological ability,
whereas rationality is an optimization strategy.

Mosterin [21] defines the theoretical rationality as a strat-
egy serving the maximum coverage and accuracy of human rep-
resentations of reality, containing a formal component that reduc-
es to logical connectivity, and a material component consisting
of an empirical justification using innate mechanisms for detecting
and interpreting signals. The practical rationality is manifested in
a strategy that serves to achieve the best existence of an individual,
maximizing the realization of his most important goals and satis-
fying preferences. The formal component of practical rationality is
reduced to the theory of decision-making, and the material com-
ponent is based on human nature. Thus, practical rationality deter-
mines the theoretical, and not vice versa [21, p. 441-473].

It is clear that rational evidence can be changed under the influ-
ence of practical results, in the case under consideration, the prac-
tice of teaching native languages in specific conditions and striving
to achieve efficient results. Bedke (2008) advocates a conceptual
priority of rationality and the pursuit of a goal in favour of a concep-
tual priority of motives. The scholar defines the meaning of ration-
ality as procedural (methodical) rationality, which is connected with
the desire for a goal, where the latter is rational to the extent that
a person has a motivation to act in accordance with it [4, p. 85-111].
The rational influence of motives determines the possession
of rational reflexivity.

Rovane is convinced that a man is not just rational, he has full
reflexive rationality [...] that gives him the opportunity to achieve
absolute rational unity within himself (within his capabilities). This
is the way of actions and thoughts that clarifies the inner picture
of the world in the mind of a human being, so that it better corre-
sponds to the real environment, i.e. a rational way of thinking that
leads to rational decision-making [27].

Thus, any rational activity presupposes freedom of choice
between various rational and irrational variants. From this conclu-
sion the most important methodological postulate may be formulat-
ed: the rational method of teaching the native language at higher
education of the XXI century is realized both by rational and irra-
tional instructors’ actions of the teacher and by the student’s learn-
ing activities. And if it is irrational in philosophy, it is productive in
the teaching methodology of the native language.

Normativity and Rationality as Fusion of Goals and Means
in Teaching the Native Language

Indeed, normativity is the basis of rationality: the norm is adopt-
ed based on reflexive approval and only if it satisfies certain canons
of rationality or rational procedures for its adoption [29, p. 29].
However, not only reflection can become a means of substantiating
normativity: “it is precisely its voluntary adherence to this principle
and the decision to translate it into action” that is normative for
the subject [20, p. 99-122].

The methodological perspective of the consideration of ration-
ality presupposes not only the search for rational methods and meth-
ods of teaching the native language, but the establishment of con-
ceptual provisions and conditions for the process of mastering
the students of their native language, its normative bases.

In the educational process, there are axiomatic ideas about
the means and mechanisms of the cognitive activity of the indi-

62



ISSN 2409-1154 HaykoBuit BicHUK MixkHapoaHOro rymaHitapHoro yHiepcutety. Cep.: ®inonoris. 2019 Ne 38 tom 1

vidual and about the possibilities of developing his abilities, skills,
readiness, etc. The observed processes can be explained based
on the laws that are deep and hidden from the direct vision
of the researcher: “the fact that people believe something is man-
datory does not make it mandatory, it requires a substantial expla-
nation of the nature of normativity” [16, p. 6]. In addition, it should
be borne in mind that normativity is often seen as a condition for
achieving the goal. An action is considered to be normative that
is aimed at achieving any goal in accordance with the postulates
of practical rationality, which include efficiency, the optimal choice
of means to achieve the goal, etc. The selection of basic, source
norms as one of the sources of rationality and rules subordinated to
these basic rules that allows one to combine normativity and ration-
ality as any fusion of goals and means [18, p. 16].

Principles of Rationality in Teaching the Native Language
at Higher Education of the XXI Century

The development of a rational methodology requires the search
for normative aspects in the process of mastering the native lan-
guage by students. As it is known, “the normative arises from
ordinary explanations, their sequence. There are no obligations in
the facts. But the connection with activity leads the facts to norms.
Hence, there are already demands. They are no longer directly
conditional on behaviour, but regulate it normatively” [16, p. 6].
The above-mentioned quotation explains the possibility of apply-
ing normativity to the methodology of teaching the native lan-
guages, when individual facts, disconnected learning actions are
transformed in the educational process, on the one hand, into its
normative categories, and, on the other hand, regulate it, which is
the manifestation of rationality.

Cognition. In the methodology of teaching the native lan-
guages, the attempts have been made to rationalize the process
of mastering such communicative competence from the standpoint
of cognitive learning. In particular, Ellis the author of the associ-
ative cognitive system CREED (Construction-based, Rational,
Exemplar-driven, Emergent and Dialectic) asserts that the process
of studying / teaching the native language is governed by the same
principles of associative and cognitive learning that underlie the rest
of human knowledge, i.e. based on the principles of rational, exem-
plar-driven, emergent and dialectic [10]. Learning a language
involves mastering the constructions that reflect the language form
and the functions of linguistic phenomena. Mastering the native
language results from a dynamic system, which is conditioned
by the frequency of repetition of learned patterns / constructions
and their use in exercises, as well as their use is a dynamic contextu-
alized activation. Frequency, novelty and context are the three most
fundamental factors affecting the mastery of linguistic phenomena.
Rationality manifests itself in the optimal reflection of the ways
of mastering the native language, the associative fundamentals
of the language allow users to be rational in the sense that their
mental models of language experience are optimal [10, p. 100-121].

Due to the version of Ellis the category of rationality is consid-
ered in close connection with cognition as an ability to cognitive
activity, actualizing the perception and processing of external infor-
mation [10].

Abbasova argues that “the possibility of a comprehensive, sys-
tematic analysis of the activities of human consciousness at the lev-
el of cognition, i.e. thinking, including such layers of activity as

memory, imagination, the process of thinking activity at the level
of reflection with the help of the linguistic sign system, etc., was
provided to cognitive science by philosophical systems and they
were the starting impulse in the formation of the concept of cogni-
tion” 1, p. 9].

The analysis of the above-mentioned definitions of rationality
indicates the mutual conditioning of the categories under consid-
eration. Rationality is interpreted in direct interrelation with cogni-
tive processes, which reflect the thinking activity of the individual,
conscious forms and methods of organizing activities. This fact is
a direct confirmation of the advisability of considering the catego-
ry of cognition as a determinant of rationality, which has a direct
impact on the rational method of teaching the native language that
we develop.

Cognition cannot be reduced to the delineation of mental
and behavioural processes; it represents a “complex model of cog-
nition through the integration of different aspects” [9, p. 114]. Their
investigation and determination of the leading elements in achiev-
ing efficiency become the factors in the realization of rationality in
studying the native language.

Thus, the cognitive processes are represented in the basis
of the application of rational or irrational learning activities. Their
actualization in the learning process becomes a prerequisite for
the perception of a student as a rational person, actively involved in
the cognitive process. The ways in which students solve the prob-
lem of how to learn in the process of communication is the ques-
tion of applying some kind of intuitive rationality to the conditions
of communication, because they are changed under the influence
of different circumstances. It is here that the phenomenon of linguis-
tic feedback reaction is manifested. The choice of learners of rational
ways of solving problems, possible in specific circumstances (expect-
ed utility) and leading to the best results, is based on instrumental
rationality, which implements the principles of efficiency and consist-
ency, when the results of the action play a determining role.

Productivity. Productivity is a concept that integrates such char-
acteristics of rationality as efficiency, purposefulness, expediency.

Indeed, the idea of achieving a specific goal is represented
in the centre of rationality. Its consequence is a product created
through the selection of optimal actions, options, models, etc. Due
to Rubtsova point of view, “the result, or product, of creativity, i.e.
productive language activity, is, on the one hand, the acquisition
of skills for independent study of the native language using linguo-
didactical technologies, and on the other hand, the creation of cer-
tain spiritual values, self-creation, self-construction, i.e. acquisition
of individual personal experience and advancement in its develop-
ment” [28, p. 50].

Therefore, productivity is relevant to the direction to achieve
the result, but with the most rational methods of activity. Productiv-
ity in the context of the methodology of teaching native languages
broadens the possibilities of presenting learning goals, differentiat-
ing them into internal and external ones. “To characterize the goal /
result of productive language activity, it is advisable to use the con-
cepts “personal (internal) goals of the trainee”, “personal (internal)
content”, “personal educational product”. “External” are the norma-
tively set goals of training” [28, p. 51].

Thus, the productivity in mastering the native language of the stu-
dents and in the teaching activities of the teacher is an indispensable
indicator of a rational methodology: productivity not only ensures
the achievement of the desired result, but also “includes generalized
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methods of learning activity and general methods of studying such
a language: a reflexive assessment of its capabilities and results,
the correlation of real needs with the learning task, the evaluation
of their linguistic speech experience, the reflection of the learning
experience and the techniques used and the forms efficient individ-
ual style of mastering the native language” [28, p. 51].

In a rational technique productivity is transformed into a proce-
dural category that allows one to observe the activities of trainees
and educators, realized to achieve the set goals, and, thus, to reveal
manifestations of rationality in the learning process. “Productivity
is both a process and as a final cumulative result of the emergence
and development of an individual who is capable of self-education
and self-development, which ultimately are called upon to provide
a professional and communicatively sufficient level of language
training for university graduates” [12] As it is seen, our assumption
is justified in the works of [35] et al.

Productive language educational activity as “the trainee’s abil-
ity to independently manage the educational and cognitive process
of learning native language” (Worthington & Lee, 2008) is a con-
sequence of the rational organization of the educational process,
in which the autonomy of trainees assumes an essential role. This
becomes the basis for the differentiation of rational methods in
accordance with goals, objectives, conditions, etc. of learning.

The investigation of categories of rationality and productivity
indicates their interdependence, which determines the need to take
into account the provisions of concepts of productive learning in
the development of a rational methodology. At the same time, this
proves the complexity of the phenomenon of rationality in the meth-
odological focus of consideration, its multifacetedness and breadth.

Conclusions. The analysis of the philosophical theories
of rationality revealed universal categories that have a direct connec-
tion to the rational methodology determining it. There is a philosoph-
ical conceptual basis of the methodology developed by us which is
the theoretical model of rationality proposed by V. Schneider. This
model is implemented in accordance with the norms that are justified
in the process of analytical, textually expressed activity of the train-
ee, its technological side, implying a method and algorithm. Inter-
preting the definition of rationality of V. Schneider as a reasonably
sound normality, it may be concluded that a student is rational in
his actions if the latter are implemented in accordance with some
reasonable motives that allow him to achieve the goal [30, p. 30-33].

Thus, rational activity should be supported by motivated
and justified norms of performance of exercises and tasks on mas-
tering the native language, and implemented in accordance with
the algorithmic program, leading to an increase in the level and qual-
ity of ownership of such competencies. Rationality of teaching
the native language at higher education of the XXI century is man-
ifested in the facilitation of the process of mastering the student by
the most rational cognitive strategies for him (practical rationality)
leading to mastering his / her native language.

It can be assumed that rationality — cognition — productivity are
the three signs of a rational methodology that ensure the success
of the teaching activity of the teacher and the student’s learning
activity at higher education of the XXI century.

The study of the philosophical concept of rationality and the main
provisions of the productive approach allows us to assert that they
can serve as a theoretical rationale for a rational methodology for
teaching the native languages at higher education of the XXI centu-
1y, since rationality is the main optimization strategy.
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Caguyk H. M., Xaucrtyn L. B., lllyask C. A. [Ipunnu-
MU PalioHATBHOCTI y BUK/IAIaHHI PiAHOI MOBHU y cucTeMi
BuIoi ocsitn XXI croaitTTs

AHoTanisi. Y cTaTTi BUCBITJICHO OCHOBHI MOJIOXKEHHS 1HTE-
PaKTUBHUX 3aCO0IB K KJIFOYOBHX €JIEMEHTIB iH()OpPMAI[IiHO-KO-
MYHIKaI[IfHUX TEXHOJIOTIH y BHUKJIaJaHHI YKpaiHChbKOI MOBH
y Buiii mkom XXI CT.; yTo4HeHO CyTHICTh MOHATTS «iH(Op-
MalifHO-KOMYHIKalliifHi TEXHOJOTrii» $K MpOLECH, METOAU
TMOLIYKY, 300py, 30epiraHHs, oOpoOKH, HaJaHHs, MOIIUPEHHS
iH(opmaii Ta cnocoOu 3AiMCHEHHSA TakUX NPOLECIB 1 MeTo-
IiB; «IHTepaKTHBHA MOJEIb BUKIANAHHSI» 5K KOMIUICKCHHH,

6araToriaHoBHH, peCypCHOMICTKHI NPOLEC, Y SIKOMY OepyTb
Y4acTb 1 CTYAEHTH, 1 BUKJIa/iadi i aJjMiHICTpallis BUIIO] LIIKOJIH;
«HTEpaKTHUBHI 3aco0U BUKIaJaHHMD) SIK 3acO0HU, 3a JOIOMO-
rOI0 SIKMX 3/11HCHIOETHCS MiAroTOBKA (haxiBIIB MEBHOI raiysi;
Ha3BaHO KIIOYOBI IHTEPaKTUBHI 3acO0M, SKi 3aCTOCOBYIOTb-
csl y BUKJAJaHHI yKpaiHCbKOI MOBM y BULIiH mkosmi XXI cT.:
IHTE€paKTUBHUI HaBYaJbHUN KOMILIEKT, IO SKOIO BKIIIOUEHO:
IHTE€paKTUBHUI MiJPY4HUK, JOBiIHUK, TpEeHaXxep, 3aJadHuK,
1a00paTOpHUM MPaKTUKYM, 3aCO0M HAOYHOCTI; IHTEPAKTHBHE
yCTaTKyBaHHs BKJIIOUA€: IHTEPAKTUBHA JIOIIKA, IAHILET, IL1a3-
MOBa IIaHellb, MOOLIbHI IPUCTPOT, IPOEKTOPU, CUCTEMH TECTY-
BaHHs, MaJi 3aco0u iH(opMaLiiHUX TeXHOIOTiH.

KnrouoBi cioBa: iHTepakTHBHI 3aco0u, iH(popMamiii-
HO-KOMYHiKalliliHi TeXHOJIOr'1], yKpalHChKa MOBA, BUIIA ILIKOJIA.

Capuyk H. M., Xomuctyn H. B., lyask C. A. lIpuauu-
Nbl PAHOHAILHOCTH B NPENOJABAHUH POJHOIO SI3bIKA B
cucreme Bbicuiero oopasosanusi XXI Beka

AHHOTanus. B crarbe oCBelIEHB! OCHOBHBIE MOJIOXKEHUS
UHTEPaKTUBHBIX CPEACTB KaK KJIIOUEBBIX 2JIEMEHTOB UH(pOp-
MAallMOHHO-KOMMYHUKAIMOHHBIX TEXHOIOTUH B IPENOAaBAHUN
YKPaUHCKOTO s13bIKa B BbICIIEH mkoie X XI CT.; yTouHeHa cyml-
HOCTb IOHATHA «MH(GOPMAlMOHHO-KOMMYHUKALIUOHHBIE TEX-
HOJIOTMM» KaK IPOLIECChI, METOIBI IIOUCKA, cO0pa, XpaHEHUs,
00paboTKH, MPEAOCTaBICHHS, pacIpOCTpaHeHHs HHQOpMa-
LM U CIIOCOOBI OCYIIECTBICHUS TAKUX IPOLECCOB U METO/IOB;
«UHTEPaKTUBHAsl MOZENb IPENOJaBaHUsD) KaK KOMIUICKCHBIH,
MHOTOIUIAaHOBBIH, pecypcoeMKuil mpouecc, B KOTOPOM IpU-
HUMAIOT y4acTHE U CTYACHTBI, U IPEIoJaBaTelId U aJAMHUHU-
CTpauus BbICIIEH MIKONBL, «MHTEPaKTUBHBIE CPeJICTBA 00yye-
HUS» KaK CPEJCTBA, C IOMOIIBI0 KOTOPBIX OCYILECTBIAETCS
MOATOTOBKA CIIEIMATIMCTOB ONpPEJEICHHON OTPAciy; Ha3BaHBbI
KJIIOYEBbIE WHTEPAKTUBHBIC CPEACTBA, KOTOpPBIE IPUMEHS-
I0TC B IPENOJAaBaHUU YKPAWHCKOTO SI3bIKa B BBICIIEH IIKO-
ne XXI cT.: MUHTepaKTUBHBII yueOHbIH KOMILIEKT, B KOTOPbIH
BXOIUT: MHTEPAKTUBHBIH y4eOHHK, CIPAaBOYHHK, TpPEHaXep,
3aJlauHUK, 1a00PaTOPHBIN IPAKTUKYM, CPEICTBA HANNISAHOCTH;
UHTEPaKTUBHOE OOOPYIOBAHUE BKIIOYACT: HHTEPAKTHUBHYIO
JIOCKa, IJIAHILET, [UIa3MEHHYIO MaHelb, MOOUJIbHBIE YCTPOU-
CTBa, MPOEKTOPBI, CUCTEMbl TECTUPOBAHUS, MaJble CPEACTBA
UH(OPMAIIIOHHBIX TEXHOJOTHUI.

Ki1ioueBble cjioBa: HHTEPAKTHBHBIC CPEACTBa, HH(OpMa-
IIMOHHO-KOMMYHHKAIIMOHHBIE TEXHONOTHH, YKPAUHCKUH SA3BIK,
BBICILIAS IIKOJIA.
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