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GENERAL APPROACHES TO TEACHING GRAMMAR FOR EXAMS

Summary. The article is dedicated to make
some general points about the way that grammar
is treated in an exam, to look at some different
sorts of tasks that can be used to test knowledge
of grammar and to suggest some principles for
teaching grammar. It points out that knowledge
of grammar can be enhanced by study of its use
in context, as well as in formal exercises and prac-
tice tasks and highlights the need for students to
develop good independent study habits. The neces-
sity of such interpretation is caused by the great
scientific exploration of different techniques for
teaching grammar which cover practicing, testing,
error correction and how to integrate grammar with
various methodologies.
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There are some important teaching principles
to bear in mind when helping students prepare for
tests of grammar. For grammar to be understood,
teachers should draw attention to the use of lan-
guage in context. Exams tend to focus minds on
the importance of grammatical accuracy. Within the
context of exam preparation, therefore, teachers and
learners will probably give plenty of attention to
consolidating knowledge of grammatical structures
and how to use them.

A period of exam preparation is not the time to
start presenting large amounts of new language;
it is the time for reviewing and consolidating what
has already been learned, with a view to achiev-
ing complete mastery of it. Practice tasks should
therefore be designed to reveal possible gaps in
that knowledge. Learners should also be encour-
aged to explore and expand the range of grammar
phenomena to beactivated in speech. Practice tasks
should motivate learners to find things out for
themselves by using of reference materials such
as grammar books and dictionaries.

Teachers should generally avoid starting gram-
mar lessons with a formal presentation — as il
it were being taught for the first time. On the
other hand, students beginning an exam course
need to understand that correct use of grammar
is an important element in the assessment of their
language ability and even if they have previously
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been taught something, this is no guarantee that
they have learnt to use it correctly. A good starting
point is to ask students how they think they learn
grammar best, what they find most difficult, and
what they think it is most important to learn. The
information that the teacher gathers from this about
students’ own approaches to learning grammar will
help to plan future work, both for the classroom
and for individual study. These consultations may
well highlight ideas that we were already intending
to use and make us aware of activities that the
students dislike, and differences between our own
preferred approach and theirs.

Grammar is easier (and more enjoyable) to learn
if it is treated as something to be investigated
and discovered. Students should already be famil-
iar with the main terminology of grammar — the
articles, the parts of speech, the names of the
different tenses, the modals, the passive voice,
the conditionals, the reported speech etc. — and
they should also be able to recognize examples
of the various forms and structures they denote.
Grammar practice tasks should involve the stu-
dents themselves in explaining why and how par-
ticular forms are used, what meaning such forms
convey, and how certain pairs of sentences differ
in their content.

In many English language exams the candidate’s
knowledge of grammar is tested in tasks which
are skills-focused (reading, writing, speaking, or
listening). However there are some exams which
include tasks to control the language structures
and grammar [1, 67].

A multiple choice gap-fill task offers the candi-
date a choice of possible answers to fill each of the
gaps in a sentence or text. The right answer must
not only make sense but must also [it grammati-
cally. Learners need to be trained to examine the
gapped sentence and to predict the sort of answer
that is needed to complete the sentence, before
they look at the three or four choices offered. Only
one of the choices will fit the sentence correctly,
and it is easier to make the right choice if you
already have an idea of what you are looking for
[2, 244]. Here are some examples testing a gram-
matical structure:
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1. The cattle on this farm ...........always
so well looked after.

A. are C. be

B .is D.am

2. s me to get you some water?

A. Would you like C. Shall you like

B. Should you like D. Will you like

3. When I saw the vase in the shop window,
[ knew it was exactly what l...

A. looked for C. had been looking for

B. look for D. have looked for

More complex gap-fill tasks involve inserting
whole phrases, rather than single words, into a gap.

1. Political debates ... in this country
nowadays.

A. were paid much attention to

B. were being paid much attention to

C.are being paid much attention to

D. will be paid much attention to

2. Marth@.se.. she would be late for the
meeting. She ... she was feeling ill.

A. told that....said that

B. told that....said me that

C. told me that....said that

D. told me that....said me that

3. The never-ending care and devotion of the
nurses in the hospital helped.....

A. to overcome cancer my father

B. my father overcome cancer

C. my father to overcome cancer

A close test is a kind of gap-fill task. The task is
to think of a suitable word to fill each of the gaps.
While in many gap-fill tasks the candidate is given
a set of possible answers, in a close text they must
find their own word which will fit grammatically
and with the right meaning. Occasionally, a gap
will allow more than one correct answer [3, 226].

Here in August the final day of the US Golf
Masters (1)........ begin, and we could be (2).......... a
historic win. Tiger Woods, who (3).......... start his
bid for a place in the history books in forty min-
utes, could complete the grand slam — winning all
four golf masters tournaments in one year. Woods
starts today in the lead and he is (4).......... give
up that lead easily. This is going to be an excit-
ing day, folks, so be (9).......... book your place in
front of the TV and settle down for a thrilling
day’s viewing!

Word formation tasks test the candidate’s knowl-
edge of word families, groups of words deriving
from the same root. An example would be change,
changeable, changed, changeless , unchanged.
Knowledge of prefixes and suffixes is tested and
changes in the structure of the words.

I. He raised his opened hands toward her in
a gesture of.......before lowering them listlessly.

Ne 4-2012

A. help C. helpful

B. helpless D. helplessness

2. It was after we started with Gatsby toward
the house that the ... saw Wilson’s body a
little away off in the grass.

A. garden C. gardens

B. gardener D. gardening

Students can prepare for this sort of task by
looking for the different forms of words in the dic-
tionaries and developing their awareness of word
variation. They can write them on a grid . It may be
possible to post such a grid on the classroom wall.

Noun Verb Adjective Adverb

success succeed successful successfully

decision decide decisive decisively

Sentence transformation tasks introduce a “key”
word that is to be used in the given form to trans-
form the sentence into a new grammatical form
without changing its meaning. Common types of
transformation include comparison, constructions
with modal verbs direct speech to reported speech,
from a sentence using the past simple tense to
one using the present perfect. There are between
six and ten sentence transformations in a typical
exam paper [4, 83].

1. Although she has to cope with three small
childrem. ..

In spite of having to cope with three small
children, she is taking a part-time MBA course.

Despite the fact that she has to cope with
three small children, she is taking a part-time
MBA course.

2. It is necessary to do all of this photocopy-
ing before lunchtime.

All of this photocopying has got to be done/
has to be done before lunchtime.

3. Could I possibly borrow your mobile phone?

Would you mind me your mobile phone?

Some exam tasks focus on identifying incorrect
uses of English. Error correction activities can be
used to develop students’ attention to detail, and
sensitivity to incorrect and inappropriate uses of
language. Students preparing for an exam will do
a lot of written work, so it is important to train
them to check their own work for mistakes in
grammar. They should learn to expect the teacher
not to correct the work, but to mark it with an
indication of the type of errors made.

[. _San Francisco, that is a beautiful city, has
a population of six million.

ABCD

2. One singer who's voice [ like a lot is
Madonna.

ABCD

Students may have to check each line of a text
to find and correct the mistake in it.
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The main character, Molly Smith, is a university
professor. She is trying to find her dead grand-
parents’ first home in Scotland. It may being in a
nearby town. The villagers there seem scared. They
could be have a secret or they must just hate strang-
ers. Molly has some old letters that might lead
her to the place. They are in Gaelic but one of her
students mights translate them for her. They got to
be important because the author mentions them at
the beginning of the novel. The letter must contain
family secrets. Who is the bad guy? It couldn’t
be the student because he wants to help. It might
to be the newspaper editor in the town [5, 314].

It can be constructive for teachers to mark writ-
ten work using a correction code which encourages
the learners to notice and correct their own errors,
rather than depending on the teacher to do this for
them. Students’ own errors should also be a focus of
individual study on those areas of grammar that are
presenting particular difficulty for the student. Teach-
ers should provide guidance on what those areas are.

There are many different ways in which learners’
errors can be used to design classroom activities.
Students can work in pairs or groups on exercises
which test their knowledge about the language.
If the teacher is following an exam course book
they will probably find that that there many gram-
mar tasks which lend themselves to pair work
encouraging learning through personal discovery
and shared knowledge. While working together
students can deepen their knowledge of grammar.
Another effective approach to reviewing language
is to get learners to create their own exercises to
test themselves and each other.

The teacher can prepare a collection of some
sentences reflecting frequent student errors. The
collection should be prepared with hall of the sen-
tences written correctly and half written incorrectly.
In pairs the students read out their versions of each
sentence and decide which is correct.

The teacher can make a collection of sentences
containing errors from students’ work and write
them on the board. The teacher allows the stu-
dents to get up and correct the sentences. The
teacher can resist making any comment until the
students have corrected everything. This gives an
opportunity to observe the classroom interaction,
while the students discuss the sentences advise
each other on where and what the errors are and
how they should be corrected.

The teacher can organize a language quiz. This
takes quite a lot of preparation in order to provide
several sets of questions, testing different areas of
grammar such as tenses, verbs, time expressions,
uses of the articles etc. There should be about ten
questions in each category. Students are arranged
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in teams. Each team picks a category and team
members answer the questions. If they cannot give
an answer, the question passes to the next team
and may be answered by the first person to raise
a hand. Questions can be of various kinds:

— provide an example of a sentence which in-
cludes the Objective with the Infinitive construction;

— explain the difference between the Past Simple
tense and the Present Perfect tense;

— when is it possible to use the Past tense to
refer to the Future time sphere;

— correct the following sentence:... .

— join these two sentences together into one
sentence:..

The teacher can ask the students to look through
a text and find examples of a particular grammar
point. Having done it a few times in class, students
can look for suitable texts themselves and prepare
exercises with these particular grammar points.
They can exchange their exercises with classmates.

As the students move through the grammar
exercises they will become more comfortable in
speaking the English language. Working on English
grammar will help students improve their skills. The
more the students work on their English grammar
the more accurate they will become.

Teachers need to give students sulficient prac-
tice of exam-type questions, so that they know ex-
actly what to expect on the day of the exam and are
not surprised by anything unfamiliar. Students need
to be familiar with the types of tasks. Students need
to recognize what the examiner is looking for in a
particular question, they need to recognize which
language point is being tested. Students should
understand that they may answer the questions in
any order. It is a good idea to advise students to
begin with a question they know well, because by
the time they have completed that they will have
settled into the exam and be able to cope with the
more difficult ones.

While teachers want to train students to become
independent learners, they can make sure that they
have the right exam techniques, so that they can
approach any tests of grammar with confidence.
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bokapesa I'.B. 3aranbHi nigxoau 10 HaBYaHHS
rpamaTuku aas icnuriB. — Crarrs.

Anotauis. Crarts npucBsiueHa 3poOUTH KisbKa
3aranbHUX 3ayBaXKeHb HA TeMy BHUKJalaHHA Tpa-
MaTHKM aHTJIHCbKOI MOBM Mif 4ac MiATOTOBKH 10
icuTiB, 1106 BUNPOOYBATU Pi3HOTO PO 3aBIAHHS,
SIKi MOXYTb OyTH BUKOPUCTAHI [/ IePeBIPKY 3HAHHS
rpaMaTHKHY i 3alPONOHYBATH AeSKi IPUHLHUIHN BUKIA-
nauus rpamatuki. CTaTTs 3a3Hayae, 10 BUKJIAIAHHS
rpaMaTUKK MoxKe OYTH MiIBUILEHO 32 PaXYHOK BHKO-
PHUCTAHHS TPAMAaTHYHKUX ABHLL B KOHTEKCTI, a TaKOX
y (hopMa/bHUX BMPaBax i MPaKTHYHUX 3aBHAHHAX i
MiIKPecM0e HeOOXiHICTb A1 CTYLEHTIB PO3BUBATH
HAaBUYKM He3a/lexHoro foc/igkenns. HeoOxinHicTh
TaKOro TAyMayeHHs 00YMOBJIEHA BEJUKOI KiJIbKICTIO
HAYKOBHX NOCJHiIKeHb Pi3HUX METOAIB BUK/NaAAHHS
rpaMaTHKH, SKi OXOIJIIOITh PAKTUKY, T€CTYBaHHH,
BUIPABJIEHHSA TOMUJIOK | MOXJHUBICTH iHTErPyBaTH
rpaMaTHKy 3 Pi3HUMH METOLOMOTiSMH.

KatouoBi caoBa: rpamaTtiyHa TOYHiCTb, MOBA ic-
MUTiB, 3HAHHSA IPAMATHKK, MOBHI CTPYKTYPH, rpama-
THYHI TpaHchopmaLii.
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bokapesa I'.B. OcHoBHble MeTObI TIpenoiaBa-
HUS TPAMMATHKH TMPH MOJArOTOBKE K 3K3aMeHaM.
— Crarb9.

AnHotauus. CtaTbs HaleJeHa cIeaaTh HECKOJIb-
KO 0DIIMX 3aMeYaHnil Ha TeMY TPenoiaBaHyst rpaMma-
THKHU TIPH TIOATOTOBKE K K3aMeHaM, JJIs UCc/Ie10Ba-
HHUS Pa3HOTO THIMA YIIPaXKHEHHH, KOTOpble MOTYT OBbITh
HCTI0JIb30BAHBI /ISt IPOBEPKH 3HAHUS TPAMMATHKU 1
MPeANOXKUTh HEKOTOPbIE MPUHLMIBI MPENofaBaHUs
rpaMMaTiKy. B cTaThe momuepkuBaeTcs, UTo 3HaHHE
rPAMMATHKA MOXKET ObITb MOBBIIIEHO 32 CUET U3-
VYEHUsT UCTIONb30BaHUS TPaMMaTHUECKHX SBJIEHUH
B KOHTEKCTe, a TaKXe B ()OpMa/bHBIX yIpaKHeHU-
SIX M TNPaKTHUeCKUX 3alaHUAX U YKa3blBaeTcs Ha
HEeOOXOAUMOCTD /IS CTYIEHTOB Pa3BUBATh HABBIKA
He3aBUCHMOro uccjaenosanus. HeoOGxomumocTb Ta-
KOTO TOJIKOBAaHUS 00yC/MOB/eHA GOJBIIAM KOJHUYE-
CTBOM HayUHBIX MCCJIEJIOBAHUH Pa3JMYHBIX METONOB
NpernojaBaHusl rpaMMaTHKU, KOTOPblE 0XBAThIBAIOT
NMPaKTUKY, TeCTHPOBAHUE, UCTIPaB/IeHHE OMUOOK U
BO3MOKHOCTb MHTETPUPOBAHUS TPAMMaTHKHA C pas-
JIMYHBIMH METOLOJIOTHSMH.

KatoueBble caoBa: rpammaTHyeckasi TOYHOCTD,
SI3bIK 9K3aMEHOB, 3HaHHWe TPaMMAaTHKH, S3BIKOBbIE
CTPYKTYPBI, TpaMMaTuyeckue TpaHc(hopMaLyy.
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