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SOCIAL INTERACTION MAXIMIZATION WITHIN DISTANCE
LEARNING ESP DISCOURSE CLASSROOM

Summary. Successful online learning experience depends
on social interaction. The latter is treated as crucial in this
respect, hence, its maximization is of primary importance.
Practical application of social interaction is regarded in
the context of ESP discourse studies within distance learning.

The paper is focused on maximizing social interaction deal-
ing with ESP discourse studies in the framework of the current
online tertiary educational process.

ESP discourse mastering is aimed at developing students’
competences which will enable them to effectively communi-
cate in their future professional environment. Adequate under-
standing of authentic materials from Internet sources, journals,
instructions, specifications is the result of the previous thor-
ough ESP discourse studies and proper skills based on social
interaction. Maximization of the latter for increasing its effi-
ciency and effectiveness is quite obvious since other job-re-
lated activities also require high level ESP discourse training
and the corresponding social interaction skills and feedback. It
refers to: participation in common social, academic and profes-
sional settings (meetings, seminars, discussions, talks, debates,
etc.); supporting personal professional ideas and point of view
with clear argumentation; delivering presentations; conducting
lectures; making telephone calls; organising video-confer-
ences, webinars; being members of International cooperation
and exchange programmes; writing business correspondence
in standard format (e-males, letters, reports, grant proposals,
analytical reviews, etc.) for a variety of purposes related to
the professional sphere.

Maximizing social interaction efficiency in the virtual
classroom directly depends on students’ motivation based on
their understanding of the ESP discourse practical applica-
tion as well as on building rapport in terms of mutual respect,
trust and group cohesion. Knowledge acquired in the process
of ESP discourse training combined with reduced anxiety due
to the positive supportive atmosphere leads to beneficial out-
comes.

Key words: social interaction, distance learning, ESP dis-
course, job-related activities, rapport.

The problem being under consideration and its practical
application. Successful online learning experience depends on
social interaction. The latter is treated as crucial in this respect,
hence, its maximization is of primary importance. The practical
application of social interaction is regarded in the context of ESP
discourse studies within distance learning.

Analysis of the recent publications on the issue. The prob-
lem of social interaction not being a new one, is still in the focus
of attention [1; 2], but it has not been much regarded concerning
ESP discourse [3], which as a notion has been studied thoroughly.
In this paper these issues are analysed from a different point of view.

The aim of the paper. The paper is focused on maximizing
social interaction dealing with ESP discourse studies in the frame-
work of the current online tertiary educational process.

The body of the paper. Karel Kreijns (Faculty of Technical
Sciences, Open University of the Netherlands), Paul A. Kirschner
and Wim Jochems. (Educational Technology Expertise Center,
Open University of the Netherlands) in their article ‘Identifying
the pitfalls for social interaction in computer-supported collabo-
rative learning environments: a review of the research’ dwell on
computer-supported collaborative learning environments pitfalls
which may block the desired outcome: (1) students’ social interac-
tion taken for granted and (2) psychological aspect of social inter-
action not being taken into consideration. For the social interaction
in the virtual learning environment in the course of online education
to be efficient it is necessary to develop certain ‘sound social spaces
characterized by group cohesion, trust, respect and belonging’
and establish a special ‘sense of community of learning’ [4, p. 335].

The research article ‘Interaction forms in successful collabo-
rative learning in virtual learning environments’ by Essi Vuopala,
Pirkko Hyvonen, Sanna Jarveld (University of Oulu, Finland) reads,
‘interaction in collaborative situations was more often group-related
than task-related. Group-related interaction concentrated mostly on
coordination of group work, such as planning and organising group
activities’ [1, p. 25].

Janette R. Hill (University of Georgia), Liyan Song (Towson
University) and Richard E. West (Brigham Young University) in
the article ‘Social Learning Theory and Web-Based Learning Envi-
ronments; A Review of Research and Discussion of Implications’
argue, ‘because cognition is not considered an individual process,
learning and knowing are shaped by the kinds of interactions a stu-
dent has with others, and the context within which these interactions
occur’ 2, p. 89]. The authors also underline the importance of using
diverse resources such as text, video and sound making it possible
for the learners to explore ‘different ways of knowing as well as
resources better matching their learning styles, goals, and prefer-
ences’ [2, p. 91].
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James Laffey, Guan Yu Lin (University of Missouri-Colum-
bia, United States), Yimei Lin (National Chung Cheng University,
Taiwan) in the article ‘Assessing Social Ability in Online Learn-
ing Environments’ point out that ‘Education is a social practice
and the ability to interact socially is important to social cognitive
learning and social learning’ [5, p. 163].

According to Patrick Howarth (Teacher, Trainer, Portugal),
‘Interaction does not only promote language development but it
also fosters the development of social skills (e.g. politeness, respect
for others) that people need to operate successfully in any culture’
[6]. He also suggests maximising practice time for overcoming stu-
dents’ resistance by using project work and collaborative approach
that promotes both realistic language use and interaction. Having
different levels of tasks can help in case of mixed abilities.

The ESP discourse teaching has evolved from developments in
ESP discourse research. The studies started by analyzing a certain
aspect of ESP discourse as it takes place in real life presenting inter-
relation between spoken ESP discourse and ESP discourse teach-
ing via using transcripts of authentic workplace talk focusing on
interpersonal communication namely on language of the meetings,
forums etc. and how and why the people use vague language, humor
and hedges. In 2012 S. Evans used an approach he applied to teach-
ing ESP emails in English. He found out a close relationship between
research and teaching for written ESP discourse where ESP dis-
course researcher is directly connected with learners. After thorough
analysis of 400 ESP emails he came to the conclusion that email
communication is in close contact with the spoken communication
saying that email users are often connected with specific links that
are included into a text and this process is called intertextuality [7].

This analysis was performed in the framework of the ESP dis-
course research, which is one of the five main areas of research,
alongside with Genre analysis, Critical discourse analysis, Organi-
zational rhetoric and Multimodal discourse analysis. For written ESP
discourse the analysis of professional texts used in the same context
with communicative elements is called ESP Genre analysis which
suits ESP discourse teaching in the best way as it aims at providing
information about the structure and context of a specific type of text
that can be used for teaching. Critical discourse analysis is also
tightly connected with the ESP discourse teaching. It usually con-
siders two things: the relationship between a writer and receiver in
the text and the aim to keep the work appropriate for the people who
interact with discourse rather than falling out of the real world [§].

Multiple data of different types of research show the importance
of structure, dialogue and the tutor-learner context that influence
the design of ICT based distance ESP learning discourse implemen-
tation. The number of social interactions depends on these categories.
It can also be closely related to commercial realities of different pro-
grammes. Based on these postulates we should consider the research
question of how much of social interaction is considered sufficient
in designing ICT based distance learning programmes. This research
question is divided into the following three areas:

1. What ICT based tools are used by ESP distance learning
environment?

2. What strategies do the tutors and learners use to incorporate
social interactions?

3. What are the flaws of strategies and tools in practice when
emphasising social interactions as a priority? [3]

To answer these questions the multi-case study approach was
applied in research to cover different ways of structuring and dia-

logue mechanisms and both synchronous and asynchronous deliv-
ery mechanisms within the design. The multiple case studies also
included a variety of tutor-learner contexts. Therefore the results
can be generalised to embrace learner sets. Three main data col-
lection techniques were used within the multi-case study approach
registering the data with the web based online portals and discus-
sion forums. Further, the interview technique was used to interview
the authors of the programmes, and the survey technique was used
to collect data from the learners [3].

As learning is mainly related to a social activity and a person
who is doing the work is the person doing the learning, communi-
cation and collaboration are critical for learning situations. They
are very important to promote such processes as critical thinking
and problem solving. Training different situations ESP students pos-
sess the opportunity to communicate via discussing and exchanging
ideas with others and then develop their personal thinking and in
such a way launch coherent collaboration.

In order to help and support students in their communication
through a distance learning the computer based Learning Manage-
ment System (LMS) distributed by the Internet could be used. It
provides tools for course production, administration and commu-
nication. It could be used both for learning and self-learning as
an example of virtual classroom.

By monitoring the system, a tutor can use this information
to encourage and give students adequate support and feedback.
According to Soong et al [9] there are some critical factors that need
to be considered when using a LMS. These include:

1) Human factors — the success of distance learning rests on
the main participants.

2) Technical competency — the participants should know
the ABC of computing.

3) Mindset about learning — the way the students and tutors
understand learning and self-learning has a substantial impact on
how they behave in learning and teaching situations.

4) Level of collaboration — the more you communicate the more
you learn. Different kinds of discussion forums, webinars and sem-
inars are of highest priority that are provided via LMS.

5) The level of sensed environment and technical support — tech-
nical knowledge and support are very important in distance teaching
and learning in order not to create problems in this field [9].

So technology means ease of access and navigation as well as
level of interaction. Human factors create security and trust, self dis-
cipline and adequate amount of time. Mindset about learning includes
feedback, support, monitoring and social processes. Level of collab-
oration is related to communication, discussion forums, social inter-
action, designing tasks supporting collaboration and level of sensed
environment and technical support deals with such categories as user
friendly systems as a technical problem means lack of flexibility
and access to technical support and social interaction [9].

A tool, as a LMS, can cover the communicative, collaborative
and feedback requirements from both students and tutors and can
be presented as an appropriate learning environment. To be able to
use a LMS the ESP students should be provided with corresponding
computer equipment. A Learning Centre, as a complementary learn-
ing environment, can be of much help in this case. Other applica-
tions of a Learning Centre can be used as a meeting place for learn-
ing student groups or as a silent virtual classroom that is intended
to focus on studies contrary to studying at home and in this way
to conquer both students and tutors perspective regarding social
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interaction in distance education. Future studies can be focused on
students ESP learning processes and features a LMS has to offer for
successful education on distance. Another future issue would be to
compare students who are involved in distance education with those
who are not familiar with such kind of studies. The issue of suffi-
cient interest is to analyse the gender differences, age differences
of the learners and if there are any, it would also be a kind of import-
ant research in the field of ESP distance education [10].

ESP discourse mastering is aimed at developing students’
English for specific purposes competences (i.e. linguistic, sociolin-
guistic and pragmatic ones) which will enable them to effectively
communicate in their future professional environment. Adequate
understanding of authentic materials from Internet sources, spe-
cialist journals, instructions, specifications for equipment opera-
tion and maintenance is the result of the previous thorough ESP
discourse studies and proper skills developed based on social
interaction. Maximization of the latter for increasing its efficiency
and effectiveness is quite obvious since other job-related activities
also require high level ESP discourse training and the correspond-
ing social interaction skills and feedback. It refers to:

— participation in common social, academic and professional
settings (meetings, seminars, discussions, talks, debates, etc.),

— supporting personal professional ideas and point of view
with clear argumentation,

— delivering presentations,

— conducting lectures,

- making telephone calls,

— organising video-conferences, webinars,

— being members of International cooperation and exchange
programmes,

— business correspondence in standard format (e-males, let-
ters, reports, grant proposals, analytical reviews, etc.) for a variety
of purposes related to the professional sphere.

Conclusions. Maximizing social interaction in the virtual
classroom directly depends on students’ motivation based on their
understanding of the ESP discourse practical application as well as
on building teacher-student/student-student/student-teacher rapport
in terms of mutual respect, trust and group cohesion. Knowledge
acquired in the process of ESP discourse training combined with
reduced anxiety due to the positive supportive atmosphere leads to
beneficial outcomes.
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BaiidakoBa I.M., Taceko O.JI. Maxkcumizamis
couiajbHOI B3aeMoaii B yMOBaxX AUCTAHLiHHOIO BUBYEHHS
JUCKYpCYy Ha 3aHATTI aHOiuilicbkoi MoBH ¢axoBoro
COpPAMYBAaHHS

AHoTanifg. YcmimHMNA OOCBiJ JUCTaHUINHOIO HaBYaH-
HS 3QJICXKHUTHh BiJ COLIAJbHOI B3a€MOIIi, MaKCHMI3allis SKOT
HaOyBa€ MEpIIOYEProBOr0 3HAYEHHS SK BAXKIMBUH YHHHUK
BIpTyaJbHOT OCBITHBOT CKJIaIOBOT yacTUHH. [IpakTHUYHE 3aCTO-
CyBaHHs COILIaJIbHOI B3a€MOJIl PO3MISNAETHCS B KOHTEKCTI
BHBYCHHSI IMCKYPCY aHIVIIICbKOI MOBH (paxOBOTO CIPSMYBaH-
HS B yMOBax JUCTaHLII{HOTO HaBYaHHS.

OmnanyBaHHA (axOBOTO AWUCKYPCY CIPSMOBaHE Ha pPO3-
BUTOK JIIHTBICTUYHHX 1 TOB’SI3aHUX 13 HUMH COIIiOJIIHTBIC-
TUYHUX 1 TParMaTHYHUX KOMIIETEHTHOCTEH CTYICHTIB, IO
CIPUATUMYTh iX MailOyTHBOMY €(QEKTHMBHOMY CIIiJIKYBaH-
HI0 y mpodeciiiHomy cepenoBuiii. Ile nepenbayae 3acBo-
€HHS TEPMIHOJOTIYHUAX OJHHUIb, TPAMATHYHUX KOHCTPYK-
uiif, ompaioBanHs npodeciiiHo opieHToBaHOI iH(pOpMAIii.
Hanexxne po3yMiHHS aBTEHTUYHUX MaTepiaiiB [HTepHeT-Ke-
peln, KypHaiiB, 1HCTPYKLiH, crenu@ikaiii € pe3yapTaTroM
MONIEPETHHOTO JICTabHOTO BHBYEHHS (PAXOBOTO IUCKYDPCY
Ta 37100yTTS HABUYOK, OCHOBY SKHX CTaHOBUTH COLiajib-
Ha B3aeMojis. MakcuMisallisi OCTaHHBOI JUIS IMiJIBUIICHHS 1i
e(heKTUBHOCTI Ta PE3yJITATUBHOCTI € IIJIKOM OYEBHJIHOIO,
OCKIJIBKH iHIN BHAM MpoQeCciiHOi AiIsIBHOCTI cremianmicra
TaKOXX BUMAaraloTb BUCOKOTO PiBHS HiATOTOBKH 11070 (haxo-
BOTO JIUCKYPCY Ta HAJICKHHUX HABUYOK COLIAIBHOT B3a€MOIIT
Ta 3BOPOTHOrO 3B’s3Ky. Lle crocyeThes ydyacTi y CHUIBHHX
COLIATIbHMX, aKaJIeMIYHUX 1 podeciiiHux 3axomax (3ycrpidi,
ceMiHapu, IUCKycii, Oecigu, nedaTu TOLI0), BUCIOBIIOBAHb
ocobucTtux npodecifHux inel/Toukn 30py 3 4YiTKOIO apry-
MEHTAIIi€10, IPOBEICHHSI JICKI[i} Ta Mpe3eHTallil, 311HCHEHHS
TeneOHHUX JA3BIHKIB, OpraHisaiii BigeokoHpepeHIiii, Beoi-
HapiB, MPOrpaM MIKHAPOAHOIO CHiBPOOITHUITBA Ta OOMIiHY,
BE/ICHHS JMiJI0BOi KOPECIOHJCHLIl 1 HaykoBHUX IIyOmikariii
y cTaHgapTHOMY (GopMari (JIUCTH, 3BITH, IPOTIO3HIII{ TPaHTIB,
aHAIITHYHI OIS, CTATTI TOIIO).

Makcumizanis e()eKTUBHOCTI COLIaNbHOI B3aeMofii y Bip-
TyaJbHOMY KJIaci 0€310CcepeIHbO 3aJIeKHUTh BiJl MOTHBAIIIT CTY-
JICHTIB HA OCHOBI 1X YCBIJJOMJICHHS ITPAKTHYHOTO 32CTOCYBaHHS
(haxoBOro AUCKYpCY, BUBYEHHS SKOTO B ITO€IHAHHI 3 TIO3UTHUB-
HOIO aTMOC(EpOr0 B3aEMOPO3yMiHHSI, TIOBATH, TOBIPH Ta 3ryp-
TOBaHOCTI I'PYITH ITPU3BOJATH JI0 YCIIIIHUX PE3yNIbTaTIB.

Kurouosi ci1oBa: comianbpHa B3a€MOIisl, TUCTAHIIHHE HAB-
YaHHs, TUCKYpC aHIIIMChKOI MOBH (paxoBOTO CIPSMYBaHHS,
IUSUTBHICTB, TIOB’s13aHa 3 pOOOTOI0, B3a€EMOPO3yMIiHHS.
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