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SECONDARY LINGUISTIC IDENTITY
IN THE CONTEXT OF INTERCULTURAL COMMUNICATION

Summary. Secondary linguistic identity is a linguodidactic
category thatmeansaperson’sability toeffectively communicate
in a foreign language. The development of secondary linguistic
identity is the intended goal of a foreign language training.
English learning is a cognitive and creative process. The
development of a secondary linguistic identity implies students
mastering the verbal code of a foreign language and their
ability to put it into practice. A native speaker’s inherent picture
of the world is to be created in the student’s mindset. The
basic prerequisite for establishing full mutual understanding
between people across various cultures is the students’ ability
to find themselves in the dimensions of two different socio-
cultural communities and feel the difference between them.
The foreign language training assumes the development
of interconnected and interdependent personal qualities which
are considered as a system that operates as a whole to provide
the single focused result.

Foreignlanguagetraininginpragmaticorpractical,cognitive
and general educational aspects is a necessary condition for
an effective process of the foreign language communicative
competence development, because the intended result of this
process is a specialist capable of successful foreign language
professional communication at the intercultural level.

Students need to think as much as possible in a language they
learn. Unplanned use of the language is efficient for thinking.
Target language thinking improves language ability. There are
definite benefits from making an effort to think through the target
language. Development of the secondary linguistic identity
is based on communicative, competency, cultural, systemic,
and the Foreign Language Across the Curriculum approaches.
The dominant ones are the communicative and cultural
approaches. The article identifies the ways of secondary
linguistic identity development. A number of communicative
oriented exercises, which involve much more than just drilling
and memorizing and provide the learners’ ability to effectively
communicate in a target language are suggested.

Key words: secondary linguistic identity, thinking in
English, communicative activities, communicative language
teaching, intercultural communicative competence.

Introduction. The methodology of teaching a foreign language
as a science operates in such categories as “communicative compe-
tence”, “speech ability”, “social factors of communication”, etc.,
which are reflected in the development of learning technologies
with a pronounced communicative orientation. Secondary linguis-

tic identity is a linguodidactic category that means a person’s ability

to effectively communicate in a foreign language. The development
of secondary linguistic identity is the intended goal of a foreign lan-
guage training, Aviation English learning is a cognitive and creative
process. The development of a secondary linguistic identity implies
students mastering the verbal code of a foreign language and their
ability to put it into practice. A native speaker’s inherent picture
of the world is to be created in the student’s mind-set.

Students have to constantly find themselves in the dimensions
of two different socio-cultural communities and feel the difference
between them. That is a basic prerequisite for establishing full
mutual understanding between people across various cultures.

The development of the secondary linguistic identity traits
should meet the professionally related interests and needs. Therefore,
students must be able to carry out textual activities in the language
they are learning. Textual activity is different from speaking
behaviour where language clichés in certain situations are used.
Such kind of speaking only creates the illusion of communication
and has nothing to do with “creative” language, which is the result
of textual activity. In our opinion, in order to develop students’
ability to be creative, they should be given the opportunity to realize
their personal communicative intentions.

Based on the above, the process of learning a foreign language is
the progression of their personal development and the development
of their social qualities.

We consider foreign language training in pragmatic or
practical, cognitive and general educational aspects, which is
a necessary condition for an effective process of the foreign
language communicative competence (FLCC) development,
because the intended result of this process is a specialist capable
of successful foreign language professional communication
at the intercultural level.

Along with the development of ability to intercultural
communication, the foreign language training assumes
the development of personal qualities such as intelligence, attention,
memory, interest in educational and cognitive activities, the ability
to see, understand and accept common and different in the national
cultures, the ability to social interaction, willingness to use a foreign
language as a means of communication, and tolerance. All these
aspects are interconnected, interdependent. Underestimation or
overestimation of any of them can negatively affect the quality
of communication and interaction skills. This system operates as
a whole to provide the single focused result.
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Oral and written communication is realized in four types
of speech activity: speaking, listening, reading and writing.
The training of these activities should be carried out in close
connection, but with a differentiated approach to each of them. In
the learning process, speaking should take place simultaneously
with the formation of comprehension skills of written or audio
text and, conversely, after reading or listening to the text, students
should be able to express their opinion (orally or in writing) about
the content. Oral messages may be accompanied by taking notes.

Literature review. The findings of the Y.Y.C. Ho’s [1] study
“implied that Communicative Language Teaching (CLT) facilitates
students’ English learning, raises their confidence, and enhances
their communicative competence”. E.M. Shinta and A. Triastuti
[2], emphasize that according to the CLT principles, the content
of learning materials is to be a close simulation of the real-life
situations. Language training is focused on involving second
language learners to purposeful classroom activities in which
learners use and reproduce language as it is used in real
communication beyond the classroom in meaningful situations [3].

The Communicative Language Teaching method is realized
through learning about the target language’s culture by reading
short stories and fables instead of simplified novels [4], repetitive
listening, which is considered as cognitively beneficial and has
a significant impact on listening comprehension [5]. Podcasts are
another popular and motivating technological tool for developing
listening skill [6].

Methods of foreign language teaching and learning assume that
learners need to think as much as possible in a language they learn.
Unplanned use of the language is efficient for thinking. Target lan-
guage thinking improves language ability. There are definite bene-
fits from making an effort to think through the target language [7].

It is thought that “operating effectively across boundaries is
more complex than traditional essentialist models in cross-cultural
studies suggest”. J. Kassis-Henderson, L. Cohen and R. McCulloch
[8] present a teaching model that moves away from static
comparative models of intercultural interaction and teaches students
to learn to realize the multiple aspects of their own and others’
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identities. The model helps students develop a mind-set to cope with
the difficulties facing today’s professionals.

Telecollaboration, as the use of online communication tools,
provides virtual interaction between people of different cultural
backgrounds enabling learners to get involved in thought-provoking
conversations, practice their language and results in intercultural
communicative competence development [9; 10; 11; 12].
Telecollaboration can act as a catalyst for promoting language skills
development, intercultural communicative competence (ICC),
and multiple literacies [13].

The aim of the article is to identify the ways of secondary
linguistic identity development. To achieve the aim, we suggested
a number of exercises providing the learners’ ability to effectively
communicate in a foreign language.

Findings and discussion. Development of the secondary
linguistic identity is based on communicative, competency, cultural,
systemic, and the Foreign Language Across the Curriculum (FLAC)
approaches. The dominant ones are the communicative and cultural
approaches.

To reach the intended result, a number of communicative
oriented exercises which involve much more than just drilling
and memorizing, has been systemized.

1. Short stories for reading, listening, enriching vocabulary,
and discussing.

One of the examples is Paulo Coelho’s “The story of the pencil”.
Students read and listen to how the author compares us with a pencil.
They discuss how much we can learn abouthaving a positive approach
towards life and realizing we are capable of incredible things. After
the discussion, they are suggested thinking of something other than
a pencil they can compare themselves with. Students have always
been inspired and very creative while telling their own stories. This
is an efficient way to develop communicative skills.

2. The fable “Porcupine & the Snakes” can be an example
of retelling the story from different points of view.

“A Porcupine was looking for a good home. At last he found
a little sheltered cave, where lived a family of Snakes. He asked
them to let him share the cave with them, and the Snakes kindly
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consented. The Snakes soon wished they had not given him
permission to stay. His sharp quills pricked them at every turn,
and at last they politely asked him to leave. “I am very well satisfied,
thank you,” said the Porcupine. “I intend to stay right here.” And
with that, he politely escorted the Snakes out of doors. And to save
their skins, the Snakes had to look for another home”.

Students retell the story from the view of the Porcupine
and the Snakes. They explain the meaning of the saying “Give
a finger and lose a hand” and think of their own examples.

3. A great number of communicative activities can be done in
Padlet. To improve student’s speaking, listening and networking skills
we use it with Vocaroo voice recorder. Students are provided with
the beginning of the story in the Padlet. One by one they listen, record
their own 2 or 3 sentences to continue the story and add it as a next post.

4. One of the students’ favourite activities is so called “Thinking
in English”. They watch a short video with no sound and describe
what is happening on the screen. While doing this exercise, students
realize the lack of the simplest every day vocabulary. It motivates
them to describe in thoughts everything that happens around,
and search the needed words in English.

To let students feel the difference between the verb tenses, every
single lesson should contain an exercise like putting the verb into
different tenses according to the different time expressions. Learning
the verb tenses via comparison is the best way to learn how to use them
correctly to avoid misunderstanding and miscommunication (fig. 2).

He (withdraw) some money...

£ &

... yesterday to buy a car but it wasn't enough.
... for his daughter but he is not sure he will
do it today.

... when he noticed that someone was looking
over his shoulder.

(not) ... every day, he usually ... once a week.
... for 10 minutes so people in the line are
getting nervous.

... S0 we can go somewhere for a drink.

... and bought some fruit in the street market.
... by the time we come.

... before he left the bank branch.

... tonight because he promised to lend me

some.
... if you really need it.

Fig. 2. Learning the verb tenses via comparison

For this purpose, comparing English grammar structures with
their equivalent in the first language is meaningful. Furthermore,
they are designed to teach the sentence as a structural, grammatical
element of the language, rather than utterance as it is used in
the performance of acts of communication. Class activities are to be
structured to emphasize “purposeful” communicative language use,
i. e., where sender and receiver interact to accomplish a mutually
defined goal or objective.

Using original English materials instead of “artificial language”
of student books will also provide learning English as it is spoken
by native speakers. One of the examples is the A.J. Hoge’s [14]
approach to teaching English that offers not to focus on learning
grammar but just listen and read English materials as often as
you can. Traditional methods of learning English assume learning
the rules, which results in taking a lot of time to choose the correct
tense to say something. A.J. Hoge suggests learning a language like
the kid do. They just hear the same kinds of sentences and don’t

think about grammar. A.J. Hoge recommends listening to short
stories several times during a week or even a month until you are
sure you understand every single word and the whole meaning
of the text. This way to learn grammar has been brought into our
practice and proved as one of the most of natural ways to learn how
to think in English instead of thinking about grammar patterns.

C. Azevedo’s [15] “blog for movie segments to enhance topic
based classes, focusing on conversation, listening comprehension
and vocabulary acquisition” is one more example of inspiring
and highly motivating language learning. It includes a number
of movie segments and activities to practice grammar through fun,
challenging exercises. It also contains the tips to develop your own
grammar activities.

Conclusions. Secondary linguistic identity, as a linguodidactic
category, is a kind of personality able to think in the target language.
Therefore, the language learning is to be as close as possible to real-
life communication. We identified the ways of secondary linguistic
identity development. suggested a number of exercises providing
the learners’ ability to effectively communicate in a foreign
language. Thus, secondary linguistic identity is the ability to master
the verbal-semantic code of the target language. Its components
are presented as the set of competencies needed for the efficient
intercultural communication.
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TapuaBcbka T. B., Imymanuua H. B. Bropunna
JIHrBiCTHYHA iJEHTHYHICTh Yy KOHTEKCTi MIiXKKYJbTYPHOI
KOMYHiKaii

AHoranisi. JIIHrBOIMIAKTHYHA KATEropiss «BTOPUHHA
JIIHTBICTHYHA IZICHTHYHICTBY — 11€ 37aTHICTh JIFOMHHU 110 e(eK-
THUBHOTO 1HIIIOMOBHOTI'O MIKKYJIBTYPHOTO CIIUIKyBaHHsS. Hag-
YaHHS 1HO3EMHOT MOBH SIBJIsSIE COOOIO CBiJOMUI (KOTHITHBHUH )
1 TBOpUMH TpoIlec, a He 3aporpamMoBaHy MoBeiHKy. [Ipoiec
CTAHOBJICHHSI BTOPMHHOI JIIHTBICTUYHOI 1ICHTUYHOCTI TIOB’sI-
3aHUI 3 OBOJNIOJIHHSM CTyIEHTaMH BepOaIbHHM KOJOM iHO-
3eMHOT MOBH, HAOyTTSIM YMIiHHS 3aCTOCOBYBAaTH HOTO Ha Mpak-
THUII, & TAKOXK 13 POPMYBaHHSIM y iXHil CBIIOMOCTI «KapTHHH
CBITY», MpUTaMaHHOI HOCII0 NeBHOI MOBU. CTyIEHTH MaloTh
BimdyBaTu cebe y BUMipax ABOX COIIOKYIBTYPHHX CIUTBHOT
Ta YiTKO YCBIJIOMJIIOBATH PI3HHLIIO MK HUMHU. TUIbKHM 3a 1i€l
YMOBH MOJKJIUBE BCTAHOBJICHHS IUJTKOBUTOTO PO3YMIiHHS MK
MIPEICTABHUKAMH Pi3HUX KYIBTYD.

Mu po3ryisiIaéMO HaBYaHHSI IHO3EMHOI MOBH Y TIparMaruy-
HOMY, KOTHITMBHOMY Ta 3arajJbHOOCBITHBOMY AacCIIeKTaX, IO
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€ HeoOXIJTHOI0 YMOBOIO e(heKTHBHOTO Imporecy (GpopMyBaHHS
pHC BTOPHHHOT JITHTBICTHYHOI 1ICHTUYHOCTI, OCKLUIBKH PE3YJib-
TaTOM 3a3HAYEHOro mpouecy Mae Oyt ¢axiBelb, 3AaTHUM
3IiiicHIOBaTH ycrimiHe npodeciiiHe CIIKyBaHHS 3aco0amu
1HO3eMHO{ MOBY Ha MIKKYJIBTYPHOMY DiBHI.

HaB4anust iHO3eMHOI MOBH, Ha Hally IYMKY, € MOHSATTSIM
IHTErpaTUBHUM, CKJIAQJAHUKAMH SIKOTO € PO3BUTOK OCOOHUCTIC-
HUX SKOCTeW (30KpeMa, IHTENeKTy, yBaru, mam’sri), ¢op-
MYBaHHS IHTEpeCy 0 HaBYaJbHO-ITI3HABAILHOI isJIBHOCTI,
3[aTHOCTI 0a4UTH, PO3YMITHU Ta IpUiiMaTy CIiIbHE I BiIMiHHE
B PI3HMX HAI[IOHAJIBHUX KYJIbTypaxX, (OPMyBaHHS TOTOBHOCTI
BUKOPHCTOBYBATH 1HO3EMHY MOBY fIK 3aci0 CIILIKyBaHHS, TOJIE-
paHTHICTh. HaB4aHHS iHO3eMHOT MOBH Iepedayae poO3BUTOK
3a3HAYECHUX B3a€MOIIOB’ A3aHUX 1 B3a€EMO3aJIC)KHUX OCOOUCTIC-
HUX SIKOCTEH, IO € CUCTeMOI0, sIKa JIi€ sK Iiie, mob 3abe3re-
YUTH €IMHUN IUICCTIPSIMOBAHHN PE3yJIbTar.

Po3BUTOK BTOPUHHOI JIHIBICTUYHOI i€HTUYHOCTI Oa3y-
€THCS HA KOMYHIKaTHBHOMY, KOMIIETEHTHICHOMY, KYJIETYPHOMY
i cucreMHOMy mingxonaX. JJOMIHYIOYMMH € KOMYHIKaTHBHUH
1 KyIBTYpHHUHU MiAXOAX. Y CTATTI BU3HAYCHO IIISIXH PO3BUTKY
BTOPHHHOI JIIHIBICTUYHOT 1JEeHTUYHOCTI. 3aIpOIIOHOBAHO HU3-
Ky KOMYHIKaTHBHO OPI€HTOBAaHHMX BIIpaB, sIKi Iepen0davaroTh
Habararto OiIbIle, HiX IPOCTO 3a3yOpIOBaHH: Ta 3alaM’ ITOBY-
BaHHSI, 1 320€3MeUyIOTh 3aTHICTh YYHIB 10 €()EKTHBHOTO CITiJI-
KyBaHHS. MeToa KOMYHIKaTHBHOTO BHKJIaJaHHS MOBH pealli-
3y€ThCST 4epe3 BHBUCHHS KYIBTYPH LUILOBOI MOBH IIISIXOM
YUTAHHS KOPOTKHUX OIOBIJaHb i 0allOK 3aMiCTh a/IallTOBAHUX
JiTepaTypHUX TBOPIB, @ TAKOXK depe3 Oararopa3oBe MpoCIyXo-
BYBaHHSI TEKCTIB, 1110 ¢()eKTUBHO BIIUBAE HA PO3BUTOK YMIHHS
cnpuiimary iH(opMallifo iIHO3eMHOK MOBOIO Ha ciiyx. OqHuM
i3 MOMYJISIPHUX 1 CIIOHYKAJIBHUX TEXHOJOTIYHUX IHCTPYMCHTIB
JUISL PO3BUTKY HAaBUUOK ayIil0BaHHS € MoAKAacTU. EQekTuBHUM
METOJIOM HaBYaHHS CTYIACHTIB BUIBHO CIIJIKYBAaTHCS 1HO3EM-
HOIO MOBOIO € CIIOHTaHHE MOBIJIEHHS, L0 CIIPUSIE PO3BHUTKY
BMIHHS yMaTH MOBOIO, SIKY BOHH BUBYAIOTb.

KuiouoBi ciioBa: BTOpHHHA JIHTBICTHYHA 1ICHTUYHICTD,
KOMYHIKQTUBHUI MiJXiZ, MOBHA KOMIIETEHTHICTb, KOMYHiKa-
THUBHI BIIPaBH, CIOHTaHHE MOBIJICHHSI.




