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DEVELOPING ECONOMIC LINGUOCULTURE IN HIGHER
EDUCATION THROUGH PROJECT-BASED LEARNING
AND INTERLINGUAL INTERACTION

Summary. The article examines the theoretical
and methodological foundations of developing the economic
linguoculture in higher education in the context of integrating
project-based learning and interlingual interaction into
the educational process. The aim of the study is to analyse
the specific features of developing students’ economic
linguistic culture through the implementation of project-
oriented activities and interlingual interaction. The content
of key conceptual categories is clarified, in particular
the notion of linguocultural competence, which is interpreted
as a set of knowledge, representations, value orientations
and communicative practices that ensure the individual’s
effective functioning within foreign-language and intercultural
economic discourse. It is demonstrated that its structural
components comprise linguistic, cognitive, pragmatic
and sociocultural dimensions, whose interaction determines
the effectiveness of professional communication.

The study substantiates the significance of core
linguistic and cultural units, including terms, collocations,
phraseological constructions and precedent texts, as carriers
of nationally and culturally marked economic meanings,
the acquisition of which contributes to the development
of economic thinking and the formation of an integrated
linguistic consciousness. The relevance of project-oriented
analytical and research-based tasks is justified, particularly
those involving contrastive, semantic and discursive analysis
of English-language economic terminology, interpretation
of the pragmatic orientations of utterances and identification
of culturally conditioned differences in the conceptualisation
of economic processes.

The article highlights the potential of interdisciplinary
integration, a multicultural approach and the use of authentic
sources as means of enhancing foreign-language professional
training. It is argued that the implementation of individual
and group projects, case analysis, communicative situation
modelling and the creation of students’ own professional
products fosters the development of critical thinking,
communicative flexibility, interlingual mediation skills
and readiness for interaction within a globalised economic
environment.

Key words: economic linguoculture, linguocultural
competence, professional training, higher education students,
project-based learning, interlingual interaction, economic
discourse, communication, foreign-language training.

Statement of the Problem. A key objective of contemporary
language education is to ensure the integration of students’ pro-
fessional competence with the development of their intercultural
communicative ability. Despite significant advances in method-

ological approaches to foreign language teaching in an economic
context, there remains a need for integrated methodologies that
combine the acquisition of specialised terminology, analytical
skills and the capacity for interlingual interaction. In this respect,
project-based learning is of particular significance, as it enables
the modelling of authentic professional situations, stimulates crit-
ical and strategic thinking, and fosters the ability to communicate
effectively with representatives of diverse cultural and professional
communities.

Review of Recent Research and Publications. An analysis
of recent research and publications indicates a growing scholarly
interest in issues related to foreign language teaching and the devel-
opment of linguistic and communicative competences within the edu-
cational process. Torosian, O. emphasises that linguoculture consti-
tutes an essential component of foreign language instruction as it
ensures the integration of linguistic meaning and cultural sense within
language units [1]. Andrieieva, M. and Sosna, K. highlight the impor-
tance of foreign language learning in the field of economics to
develop students’ professional linguistic competence [2]. Hnatenko,
Y. focuses on intercultural competence as a crucial factor in the effec-
tive professional training of future economists [3]. Lysa, N. and Kry-
chkivska, O. elaborate on conceptual approaches to form intercultural
communicative competence [4]. Umanets, V. and Podlisovskyi, V.
underline the significance of the activity-based approach in develop-
ing linguocultural competence [5]. Ryzhenko, K. points to the role
of business communication modelling in higher education institu-
tions [6]. Kostiuk, M. considers project-based learning as a method
for developing speech skills and fostering multicultural interaction
[7]. Liulka, V. and Nazarenko, M. stress the relevance of the pro-
ject method to organise students’ independent work in professionally
oriented English language courses [8]. Morentsova, A. argues that
the project method contributes to develop language skills among stu-
dents of non-linguistic specialisations [9]. Khamaziuk, O. and Kus-
tovska, [. examine the practical implementation of project-based
methodology in foreign language teaching [10]. Oliinychenko, O.
highlights the importance to activate the educational process through
interactive methods and tasks [11].

Despite these scholarly contributions, the need for an in-depth
analysis of the specific features to develop economic linguoculture
in higher education through project-based learning and interlingual
interaction remains relevant.

Purpose of the article is to analyse the characteristics of devel-
oping the economic linguoculture in higher education through
the implementation of project-based activities and interlingual
interaction.
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Theoretical and Methodological Framework. Within
the framework of examining the issue of developing economic lin-
guoculture in higher education, a decisive role is played by the clar-
ification of the basic categories that ensure the theoretical coherence
of the analysis. One such category is linguocultural competence,
which integrates the linguistic and cultural dimensions of profes-
sional training.

Linguocultural competence may be defined as a set of funda-
mental knowledge and conceptual representations that are activated
by individuals in the course of their social and professional activity
and that reflect a system of values, norms and regulatory principles
inherent in a particular language and culture. This knowledge is
materialised in stable linguocultural units that represent the linguis-
tic culture of a society and ensure its reproduction in communicative
practice. In this context, basic linguocultural units are understood
as core components of the language system, namely key words,
collocations, phraseological constructions and precedent texts that
accumulate nationally and culturally marked meanings shaped by
a dominant system of social values. Their acquisition contributes
to the development of individual cognitive abilities, the formation
of a holistic world-view and value orientations and the creation
of a foundation for meaningful participation in socio-economic life
[1, p. 54].

On the basis of this premise, the integration of project-based
learning into the training in higher education becomes particularly
significant, especially when it is oriented towards the analytical pro-
cessing of economically marked linguistic units in an interlingual
dimension. Within the framework of a learning project, students
may be offered tasks involving the contrastive analysis of special-
ised economic terminology such as market efficiency and human
capital and their Ukrainian equivalents. The completion of such
tasks requires the identification of semantic equivalence as well as
culturally conditioned differences in the conceptualisation of eco-
nomic processes. This approach makes it possible to trace the spe-
cific features of economic thinking across different linguistic cul-
tures and to develop students’ skills of interlingual mediation.

The expansion of the content of linguocultural competence
presupposes its consideration as a complex construct encom-
passing interrelated cognitive, communicative and sociocultural
components. Accordingly, within the scholarly tradition, the key
elements of this competence are understood to include linguistic
knowledge, cultural awareness, pragmatic skills and intercultural
sensitivity. The linguistic component is associated with the acqui-
sition of the structural features of a language, whereas the cultural
component involves an understanding of the shared beliefs, norms,
and practices of a speech community. The pragmatic dimension
ensures the ability to use linguistic resources appropriately in
specific communicative situations, taking into account discursive
conventions, politeness strategies, and contextual relevance. At
the same time, intercultural sensitivity plays a crucial role in recog-
nising cultural differences, preventing communicative breakdowns,
and fostering a tolerant attitude towards linguistic and cultural oth-
erness [6, p. 319].

Within the framework of forming economic linguoculture,
the above-mentioned components are most effectively integrated
through project-based tasks of an analytical and research-oriented
nature. For instance, higher education students may be asked
to carry out a discourse analysis of economic statements such as
“Government intervention may distort market incentives”. The

completion of this task involves identifying the pragmatic intention
of the utterance, analysing the evaluative component of the lexeme
“distort” and comparing its use with Ukrainian equivalents in aca-
demic economic discourse.

In the educational process, linguoculture should therefore be
regarded as a functionally active model within which the linguistic
sign, its meaning and its cultural sense are mutually interdepend-
ent. Such an integrated representation facilitates the interpretation
of linguistic units as carriers of socially and economically marked
meanings that are actualised in real professional communication.
From this perspective, linguoculture functions as a mechanism for
interpreting economic concepts embedded in language and serves
as a foundation for the formation of a coherent economic linguistic
consciousness among higher education students [1, p. 56].

In practical terms, linguistic and cultural competence may be
developed through project-based tasks that involve the seman-
tic and cultural analysis of economically marked lexical units. In
particular, higher education students may be offered a task requir-
ing the analytical examination of such terms as “value creation”,
“economic efficiency” and “market failure” within the framework
of a mini-project. Completion of the task entails identifying their
dictionary meanings, analysing contexts of use in English-language
economic texts and comparing them with their Ukrainian equiva-
lents in terms of conceptual content. The interpretation of the results
is presented in the form of a short analytical report, which facili-
tates awareness of culturally conditioned differences in economic
discourse.

Further enhancement of linguistic and cultural training may
be achieved through tasks focused on the contextual interpretation
of economically marked collocations. For example, students may
be required to interpret the constructions “government interven-
tion” and “free market mechanisms” within a group project. In
doing so, they analyse the pragmatic functions of these colloca-
tions in journalistic and academic texts and determine how cultural
and socio-economic factors shape their evaluative dimensions.

It is also methodologically appropriate to employ tasks aimed
at the contrastive analysis of sentences in an interlingual context.
Such a task may involve examining the sentence“Investment in
human capital drives long-term economic growth”, followed by
a comparison of the ways causal relationships are expressed in Eng-
lish and Ukrainian. Completion of the task presupposes the identifi-
cation of culturally specific patterns of argumentation and an expla-
nation of their influence on the formation of economic thinking.

Tasks aimed at the discursive interpretation of utterances within
project-based interaction are of particular importance for the forma-
tion of economic linguistic and cultural competence. For example,
students may be asked to analyse the sentence “Market liberalisa-
tion may exacerbate social disparities” from the perspective of lex-
ical evaluation. In the course of the task, they explain how specific
lexical units contribute to the author’s economic stance and how
these meanings are transformed in the process of translation into
Ukrainian,

In the context of developing the linguistic and cultural compe-
tence of future specialists in economics, interdisciplinary integration
becomes especially significant, as it is conditioned by differences in
the content of academic courses and the objectives of professional
training. Traditionally, the teaching of specialised economic disci-
plines is oriented towards the acquisition of theoretical knowledge
and practical skills within the field, whereas the use of information
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technologies in language education is aimed at developing linguis-
tic and communicative competence, as well as skills of searching
for, analysing, and processing professional information in a foreign
language [5, p. 435].

An essential prerequisite for effective foreign language learn-
ing within the professional training of higher education students is
an integrative approach to the organisation of the educational pro-
cess. Students’ engagement in a foreign-language linguistic and cul-
tural environment and the use of its informational potential in future
professional activity are ensured through the combination of vari-
ous forms of integration, including interdisciplinary, multicultural,
organisational, and methodological integration. Consequently,
the application of developmental educational technologies within
such an integrated framework creates conditions for the holistic
formation of linguistic, communicative, and culturally oriented
competence, which is particularly relevant for students of economic
specialities [11, p. 128].

From a practical perspective, foreign language learning may be
implemented through project-based tasks focused on the analytical
processing of economic lexical units. For instance, one task may
involve the study of the terms “economic integration” and “global
market” within an educational project. Higher education students
provide semantic interpretations of these units, analyse their con-
texts of use in English-language sources and compare them with
their Ukrainian equivalents.

Equally important are tasks aimed at the contextual interpreta-
tion of economic collocations in an interlingual dimension. Such
tasks may include the analysis of constructions such as “cross-cul-
tural communication” with regard to their functioning in academic
and public discourse. Students explain how cultural factors influ-
ence the semantic content of these collocations and substantiate
their translation choices into Ukrainian,

A distinct group of tasks comprises activities aimed at the dis-
cursive interpretation of economically marked sentences within
a multicultural context. For instance, students may be asked to ana-
lyse the statement “Economic inequality poses a challenge to social
cohesion” from the perspective of its ideological load. In the course
of this task, students explain how particular lexical units shape
the author’s economic position, which in turn fosters the develop-
ment of critical thinking and the ability to engage in intercultural
interpretation of economic discourse.

Within the framework of the multicultural paradigm, develop-
ing cross-cultural communicative competence among future econ-
omists contributes to the development of skills for effective inter-
action with representatives of diverse ethnocultural communities
and to the acquisition of experience in sociocultural communica-
tion. Students’ engagement in such experiences provides a foun-
dation for integration into the global economic and cultural space,
which is accompanied by transformations in modes of thinking, pro-
fessional activity and value orientations. In this regard, the imple-
mentation of a multicultural approach in the process of developing
cross-cultural communicative competence among future specialists
in economics is of particular relevance under contemporary social
conditions [4, p. 42].

Continuing the analysis, it should be emphasised that the mul-
ticultural approach, in combination with project-based learning,
creates favourable conditions for the systematic development
of economic linguistic and cultural competence among higher
education students. Specifically, through interlingual interaction

and collaborative project work, linguistic knowledge is integrated
with economic concepts and cultural meanings, thereby ensuring
a deeper understanding of the specific features of professional com-
munication.

The principles of multicultural education in the context
of developing cross-cultural communicative competence among
future specialists in economics significantly transform the target
orientations of professional training in higher education institutions.
Accordingly, the aim of foreign language education shifts towards
the development of communicative ability and readiness to engage
in foreign-language interpersonal and cross-cultural communica-
tion with native speakers in professionally relevant situations. As
aresult, in the course of professional training, students acquire new
models of communicative behaviour that provide direct access to
the values of world culture, including the cultural and economic
meanings of foreign-language communities [4, p. 42].

The implementation of the above principles in the educational
process presupposes the introduction of project-oriented tasks aimed
at the analytical interpretation of economically marked lexical units
in the English language. For instance, one instructional task within
a group project may involve the examination of the terms “eco-
nomic value”, “competitive advantage” and “global competitive-
ness”. Higher education students are expected to conduct a seman-
tic analysis of these units, identify the specific features of their use
in economic texts and explain differences in the conceptualisation
of the respective notions in comparison with Ukrainian economic
terminology.

Summarising the above, it should be emphasised that a key
objective of contemporary higher education is the development
of cross-cultural competence as a factor in enhancing the profes-
sional proficiency of future specialists in the field of economics.
In the implementation of the cultural approach, a leading role is
assigned to the foreign language teacher, who directly ensures
the realisation of multicultural educational objectives. This entails
consideration of the cultural and educational interests of diverse
national and ethnic groups, the adaptation of future specialists to
systems of economic values under conditions of cultural diversity,
an orientation towards intercultural dialogue and readiness for pro-
fessional interaction in a multicultural environment [3, p. 56].

It should also be noted that the integration of foreign-language
project-based activities into the content of professional disciplines
creates opportunities to combine linguistic knowledge with eco-
nomic concepts and culturally conditioned meanings, thereby
facilitating the transformation of terminology into conscious use in
professionally significant communicative situations. In this context,
the foreign language functions as a tool for interpreting economic
reality within a multicultural environment.

Consequently, this approach fosters the development in higher
education students the ability to interpret economic phenom-
ena through the lens of different linguistic and cultural models
and to engage in effective intercultural mediation. The combination
of the teacher’s role as a facilitator of cross-cultural interaction with
the active participation of students in project work promotes critical
thinking, communicative flexibility and readiness for professional
activity in a globalised economic context.

Hence, the project method occupies a central position among
the tools for organising independent learning activities, as it stim-
ulates students’ cognitive engagement and enhances their research
potential. Its application supports the development of initiative, cre-
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ative thinking and the capacity for independent information-seeking
and processing within a defined thematic framework. As a result,
students learn to critically evaluate acquired knowledge, anticipate
potential outcomes of professional tasks and effectively engage in
various forms of collaborative learning with peers and instructors
(8, p. 117].

Furthermore, project-based activities in the educational process
entail the systematic modelling of problem-solving situations which
require participants to undertake investigative efforts and analyse
the results obtained. The use of the project method contributes to
the development of both linguistic and personal qualities essential
for future economics professionals, including the capacity for pro-
fessional communication in a multicultural setting [7, p. 198].

Within the framework of project work, exercises focused on
the semantic analysis of economic terminology in texts are par-
ticularly appropriate. For instance, students may be assigned
English-language texts containing terms such as “inflation rate”,
“fiscal deficit”, “gross domestic product”, “exchange rate”, “pub-
lic debt”, “economic growth”, “market regulation” and asked
to explain their function within the context of economic dis-
course. Completion of such tasks involves identifying synonyms
and semantically related constructions, analysing their role within
sentences and justifying the selection of Ukrainian equivalents in
accordance with the professional context.

One type of exercise involves the contrastive analysis of word
combinations and sentences from an interlingual perspective. The
task requires comparing constructions such as “labour market flex-
ibility” and “trade balance” in English-language and Ukrainian
economic discourse. Students analyse sentence structure, seman-
tic nuances and the pragmatic functions of these expressions, after
which they justify the choice of an appropriate translation and assess
its adequacy for professional communication.

Equally valuable are tasks aimed at designing students’ own
communicative products through the use of economic terminology.
For instance, an assignment may involve preparing an English-lan-
guage presentation on “Sustainable economic development strate-
gies”, where students apply previously analysed terms, construct
logically organised sentences and phrases, explain their lexical
choices, and substantiate their economic positions.

Tasks focused on the group analysis of economic case studies
are also of particular relevance. Such activities require students to
collaboratively examine specific situations, identify key concepts,
formulate English-language commentaries and propose Ukrainian
interpretations. The completion of these tasks fosters analytical
thinking, teamwork skills, the ability to substantiate and defend
arguments and effective interlingual interaction within a pro-
ject-based framework.

The use of project-based learning enables students to experi-
ment, explore alternative approaches and identify non-standard
solutions within professionally significant topics. This method pro-
motes developing critical and innovative thinking, creating origi-
nal products and services and integrating communicative dimen-
sion into the learning process. As a result, students are motivated
to engage in active cross-cultural interaction in the target language
and gain access to the informational potential of foreign economic
systems [9, p. 145].

Project-based methodology also stimulates the comprehen-
sive development of professional competences, including analyti-
cal and strategic thinking, the ability to anticipate economic risks

and the capacity to identify effective solutions. The integration
of language skills with professional tasks, for instance, through
the audiovisual translation of economic presentations and the sys-
tematic processing of specialised terminology, ensures the practi-
cal orientation of learning and fosters students’ immediate read-
iness for professional activity in a multicultural environment
[10, p. 631].

In order to foster economic linguoculture, tasks focusing on
discourse analysis and interlingual comparison are particularly
appropriate. For example, students may be asked to compare con-
structions such as “monetary policy instruments” and “economic
stabilisation levers” with their Ukrainian economic equivalents
and to analyse differences in the verbalisation of causal and evalu-
ative meanings. The completion of such tasks develops the ability
to produce adequate translations, engage in cross-cultural interpre-
tation and formulate well-reasoned conclusions within professional
economic discourse.

To ensure the effective acquisition of English-language pro-
fessional vocabulary by students of economics, it is advisable to
systematically incorporate authentic economic sources into core
academic disciplines. This approach enables students to develop
the ability to use specialised terminology accurately and appropri-
ately in English-language professional discourse, while simultane-
ously stimulating analytical thinking and independent information
processing. At the same time, the active involvement of students in
individual and collaborative projects contributes to the consolida-
tion of vocabulary and the development of cross-cultural communi-
cation skills and professional dialogue [2, p. 165].

The study of professional foreign-language vocabulary is par-
ticularly effective when combined with the analysis of terminology
in specialised texts. For instance, students may be asked to examine
collocations such as “supply chain management” and “cost-benefit
analysis”, identify their synonyms and semantically related expres-
sions, analyse their syntactic and semantic roles within sentences,
and justify appropriate Ukrainian equivalents. The completion
of such tasks enhances the ability to accurately reproduce termi-
nology across diverse communicative contexts and fosters skills
of professional interlingual analysis.

A distinct category of exercises involves the contextual anal-
ysis of sentences containing key economic concepts. Students
may be invited to compare constructions such as “macroeco-
nomic regulation mechanisms” and “fiscal tools”, analyse their
structural organisation, semantic nuances and functional roles
within texts and propose suitable Ukrainian equivalents in a pro-
fessional context.

Equally effective are tasks based on the collaborative analysis
of economically oriented case studies, such as “impact of foreign
direct investment on local economies”. In completing these assign-
ments, students identify key terms, compare English and Ukrainian
constructions and discuss interlingual and cross-cultural features
of meaning transfer. Such activities develop teamwork skills, ana-
lytical thinking, the ability to substantiate professional conclusions
and cross-cultural communication competence.

Conclusions. Summarising the findings of the present study,
it may be concluded that developing economic linguoculture
among higher education students through the implementation
of project-based activities and interlingual interaction contrib-
utes to the holistic development of linguistic and cultural com-
petence encompassing cognitive, communicative and sociocul-
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tural dimensions. In this regard, the systematic engagement with
core linguocultural units, particularly specialised terminology,
stable collocations and precedent texts, facilitates the develop-
ment of economic thinking, expands interpretative capacities
and fosters the ability to engage in adequate interlingual inter-
action within professional contexts. At the same time, the effec-
tive realisation of these objectives requires the application
of appropriate didactic tools, among which project-based learn-
ing demonstrates particular effectiveness by enabling the ana-
lytical application of knowledge in modelled professional sit-
uations. The completion of contrastive and discourse-oriented
tasks stimulates critical thinking, deepens awareness of cultur-
ally conditioned differences in the conceptualisation of eco-
nomic processes and enhances intercultural sensitivity. Thus,
the integration of the linguocultural approach with project-based
and research-oriented forms of instruction contributes to develop
a coherent model of professional training aimed at preparing
future specialists who are capable of effective professional com-
munication in a multilingual and globalised economic environ-
ment.
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Be3yria I. ®opmyBaHHs1 €KOHOMIYHOI JIIHTBOKYJIbTYPH
3100yBa4iB BHMIIOI OCBITHM 4Yepe3 NPOEKTHY AisVILHICTH
i Mi’kMOBHY B3aemozilo

VY crarTi po3mISHYTO TEOpETHYHI i METOAWYHI 3acaau
(hopMyBaHHS €KOHOMIUHOT JITHFBOKYJIETYpH 3100yBaviB BUIIOT
OCBITH ByMOBaX iHTETpaLlii NPOEKTHOI IisSITbHOCTI Ta MDKMOBHOT
B3a€MOJIi B OCBiTHiil nporec. MeToo AOCHiKEHHS € aHali3
ocoOnuBOCTEH (OPMyBaHHS EKOHOMIYHOI JIiHTBOKYJIBTYPH
3n100yBavyiB BHIOi OCBITM 4Yepe3 peati3alil0 MPOEKTHOT
IOSUTBHOCTI Ta MIDKMOBHOI B3aeMoOZil. YTOYHEHO 3MICT
0a30BUX KaTeropiid, 30KpemMa TMOHATTS JIHTBOKYJIBTYpPHOT
KOMIIETEHTHOCTI, IO IHTEPIPETYEThCS K CyKYIHICTh 3HaHb,
VSIBJICHb, LIHHICHUX OPIEHTHPIB i KOMYHIKATUBHHUX MPAKTHK,
sKi 3a0e3neuyroTh ajeKBaTHE (DYHKIIIOHYBaHHS OCOOMCTOCTI
B IHIIOMOBHOMY Ta MIKKYJIBTYPHOMY EKOHOMIYHOMY
muckypcei. TlokazaHo, mo ii CTPYKTypHHUMH KOMIIOHEHTaMH
BUCTYMAIOTh JIIHIBICTUYHUH, KOTHITMBHUI, INparMaTHYHUNA
1 COLIOKYIBTYpHMH BHUMIpPH, B3a€MOisl SKHX 3YMOBIIOE
e(eKTHBHICTh PO ECiitHOT KOMYyHIKaIlii.

Y nmocnmijkeHHi  OOIpyHTOBaHO 3HAa4eHHS 0a30BUX
JHTBOKYJIBTYPHHUX OJTMHUIIb, 30KpeMa, TEPMiHiB,
CJIOBOCIIOJIY4€Hb, (bpazeonoriuHux KOHCTPYKIIiH

1 IpEe/ICHTHUX TEKCTIB, SIK HOCIiB HAIlIOHAILHO U KYJIBTYpHO
MapKOBaHHX CKOHOMIYHHX CMHCIIB, 3aCBOEHHS SIKHX CIIPHSE
PO3BUTKY €KOHOMIYHOTO MHUCJICHHSI Ta ()OPMYBAHHIO LIJTICHOT
MOBHOI CBifioMOCTi. J[OBEIEeHO MOLINBHICTh BUKOPHCTAHHS
MPOEKTHO OPIEHTOBAHUX 3aBJIaHb AHAJITHKO-IIOCIIIHUIIBKOTO
XapakTepy, IO TependavyaroTh 3iCTABHUH, CEMaHTHYHHH
i JOUCKYPCHUBHHMHA  aHali3  aHIJIOMOBHOI  GKOHOMIYHOT
TEPMIHOJOTIi, IHTEpHpeTallif0 MparMaTMYHUX HACTAHOB
BHCJIOBIIOBAHb 1 BHSIBICHHS  KYJABTYPHO  3YMOBJICHHX
BIJIMIHHOCTEH Yy KOHIICNITyasli3alil eKOHOMIYHHX MPOIIECIB.

VY crarti BHCBITIIEHO MOXJIMBOCTI MDKIUCHUIUTIHAPHOT
IHTerpamii, TMOMIKYJABTYPHOTO TMIiAXOAy Ta 3acTOCYBaHHS
ABTEHTHYHHX JUKEpes K 3aCO0IB MOTTUONEHHS IHIIOMOBHOT
npodeciiiHol  MArOTOBKH. 3a3HAueHO, 110 BHUKOHAHHS
IHAMBIAyalbHUX 1 TPYINOBUX TMPOEKTIB, aHali3 KeilciB,
MOJICTIFOBAHHST KOMYHIKATMBHHUX CHTYyallii 1 CTBOpPCHHS
BIACHUX MNPOQECIHHNUX TMPOAYKTIB 3a0€3MEUyOTh PO3BUTOK
KPUTHYHOTO MECIICHHS, KOMYHIKATHBHOI THYYKOCTi, HABUYOK
MIKMOBHOTO TOCEpETHHIITBA Ta TOTOBHOCTI J0 B3a€EMOIIT
B 1100a1i30BAaHOMY €KOHOMIYHOMY CEPE/IOBHIIII.

KawuoBi  cioBa: C€KOHOMIYHA  JIIHTBOKYJIBTYpA,
JIHTBOKYJIBTYpHa KOMIIETEHTHICTh, TpodeciiiHa MiAroTOBKa,
3100yBavi BHIIOT OCBITH, TMPOEKTHA MiSUIbHICTh, MIKMOBHA
B3a€EMOIisl, CKOHOMIYHUI JAMCKYpC, KOMYHIKallis, IHIIOMOBHA
MiAroTOBKA.

JlaTa mepmioro HagXoMKEHHS CTATTI
1o Bumanus: 24.02.2026

JlaTa npuAHATTA CTATTI 10 APYKY
micns penensysanns: 20.03.2026
Jlara mybmikanii (onpHIIOTHEHHS )
crarti: 29.04.2026




